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This language program guide is designed for teachers
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oral language necessary for success in the usual school environment.
The referential content for the 40 lessons is drawn principally from

three areas:

(1) social sciences, (2) science, and (3) mathematics,

Concepts are integrated into a set of oral language lessons which
progress sequentially, both conceptually and linguistically,
Contrastive analysis of Spanish and English linguistic features is
used to develop language skills, There is a Spanish support activity
for each lesson which introduces the conceptual content the student
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evaluation lessons, an art supplement, and a vocabulary index are
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Preface to the ACTFL Edition

Since its organization the American Council on the Teaching of Foreign Languages
(ACTFL) has been interested in and concerned with the education of Americans for
whom English is not the mother tongue. This interest and concern have led ACTFL
to study several instructional programs in this area.

One set of materials which came to our attention is the Michigan Oral Language
Series produced under the direction of Ralph Robinett and Richard Benjamin with
E.S.E.A. Title I-Migrant funds provided by the Michigan Department of Education
to the Washtenaw County Intermediate School District and the Foreign Language
Innovative Curricula studies (E.S.E.A. Title III). The series consists of struc-
tured oral language lessons for use with four, five and six year old children who
need to learn English as a second language or standard English as a second dialect;
the lessons are accompanied by evaluation and teacher training materials.

EDO 40626

The series gives the teacher a detailed sequence of oral language activities which
are not only linguistically controlled but also emphasize and reinforce the
conceptual development of the child.

ACTFL has made these materials available for several reasons:

1. So that you can see what one project has been ablr. to produce with competent
staff.

2. So that you wiil appreciate--if you do not already--whét materials development
means.

2. So that you can use -these materials for training personnel in your institution.

4. So that you may consider adapting or adopting them--in whole or in part--for
your program.

| The series consists of six components:

Bilingual Conceptuai Development Guide-~Preschool
English Guide--Kindergarten
- Spanish Guide--Kindergarten
Interdisciplinary Oral Language Guide--Primary One
Michigan Oral Language Productive Tests
.. Developing Language Curricula: Programed Exercises for Teachers

cssunmpb -

If you wish to order multiple or single copies of these texts please consult the
catalogue published by ACTFL.

.This ACTFL Project has been made possible by CONPASS (Consortium of Professional
Associations for Study of Special Teacher Improvement Programs), under a grant

from the U. S. Office of Education, and it is intended to extend the work of CONPASS
initiated at its conference in Grove Park, North Carolina on 10-15 June 1969. ACTFL
extends its appreciation to CONPASS for the grant which makes the distribution of
these materials possible and to the staff of FLICS and the Migrant Worker Program
for their willingness to share the fruits of their work.

F. Andre Paquette
Executive Secretary
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FOREWORD

THE_PURPOSE AND YARGET POPULATION

The Michigan Migrant Primary Interdis-

ciplinary Project is charged with cre-
ating an oral language program for use
with primary age Span1§h-background
children who have limited contro? of
standard English. The resulting Inter-
disciplinary Oral Language Guide: Pri-
mary One is designed to help provide
these children with the oral language
they need for the school setting. The
materizls here included comprise Part
Two of the Primary One Guide,

THE CONTENT

The referential content for the les-

sons 1s drawn from social science,
science, and mathematics. Basic con-
cepts and prdcess&s from these areas
are integrated with 1inguistic fea-
tures {dentified through a contras-
tive analysis of Spanish and English.
Within the sequence of lessons, the
linguistic and conceptual targets

are carefully presented and system-
atically revisited. It should not

be assuwed, however, that the use

of these lessons will guarantee

mastery of either the conceptual or
the linguistic content. Much ad-
ditional practice of both will us-

ually be necessary.

TYPES UOF LESSONS AND MATERTAL INCLUDED

Part Two of the Guide consists of

forty oral language lessons. Five of
these are review lessons, and five

are evaluation lessons which also
serve as review. The other thirty
lessons are designed to present a
limited, carefully selected body of
linguistic and conceptual content.

A Spanish support activity is provided
for each lesson. The art supplement
section contains 11lustrations which
may be used with the lesscns, and re-
peats the sewing pattern for making the
two puppets suggested for use with the
program. In addition, a vocabulary
1ist 1s included so that you may quick-
ly identify where particular words and

meanings are introduced.
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The UNIT OVERVIEW page at the beain-
ning of each unit provides a synthe-
sis of the li.guistic and conceptual
content contained in the unit. Read-
ing the OVERVIEW PAGE will familiar-
ize you with the general language and
conceptual content to be covered in
that unit. This will help you keep
the central goals of the unit in mind
as you adapt the activities to the

needs of your particular group.

IVI

The concepts in the SPANIS} SUPPORT
ACTIVITIES are key concepts in science,
social science, and mathematics which
the pupils will encounter in the cor-
responding English ORAL LANGUAGE LES-
SONS. Presenting each of the Spanish
activities before implementing each

of the corresponding English ORAL LAN-
GUAGE LESSONS will ensure that the
concepts are familiair to the learner
before they are practiced i the new
langudge. The SPANISH SUPPORT ACTI-

VITIES are also intended to reassure

et AT T TN e e e e

the pupil that his home language is a
valuable assat which is respected as
a legitimate means of dealing with
intellectual tasks. These activities
are commonly carried out by the Span-
ish-speaking aide under the teacher's

supervision.

The English translations of the SPAN-

ISH SUPPORT ACTIVITIES are not to be

taught as English lessons. The trans-
lations are given only to provide un-
derstanding of the activitiés for
teachers who do not speak Spanish.
The activities themselves are de-

signed to. be taught in Spanish.

SPANISH SUPPORT ACTIVITIES precede each
bloc of five lessons. Each of these
activities takes approximately 10 min-
utes to implement. The specific con-
cepts to be used and the materials nec-
essary for implementing the SUPPORT AC-
TIVITIES are listed in the BASIC CON-
CEPTUAL FOCUS and MATERIALS boxes on
the top of the left hand page of each

set of SPANISH SUPPORT ACTIVITIES.

o




The left hand page of each ORAL LAN-
GUAGE LESSON provides you with impore

tant pre-lesson inform tion. 1In the

LINGUISTIC FOCUS box, you will find

the language structures and vocabu-
lary that are being reviewed as well
as the structures and vocabulary that
are to be introduced for the first

In the LIN-
GUISTIC COMMENTARY box, you will

time in the program.

find a 1ist of language problems that
Spanish-speakers typically have with
the English used in the lesson. The
activities in the lesson have been
designed to help the pupils ovzrcome
those typical language problems. In
the CONCEPTUAL FOCUS box, you will
find the rclevant concepts that have
already been used in the program as
well as the concepts that are to be
used for the first time in the ORAL
LANGUAGE LESSON. The CONCEPTUAL COM-
MENTARY box 11sts conceptual problems
that any first grader might have. The
activities in the lesson have been

designed to use the concepts in easy-

The i‘ATER-

to-understand situations.
IALS box 1ists the items you need to
prepare and vse for each activity in
the lesson. Pictures referred to in

the MATERIALS box are found 1n the

ART SUPPLEMENT in the back of the guide.

Fard 2iarizing yourself with the actual
lesson format on the right hand page
before teaching the ORAL LANGUAGE
LESSON will enable you to implement
the lesson with a clear understanding
.of 1t§ content and teaching strate-
gies. Tne right hand page of each
ORAL LANGUAGE LESSON contains three
activities and a box entitled TAKE-OFF
IDEAS. The first two activities con-
tain new vocabulary items within old
language structures and old vocabulary
{items within new language structures.
The third activity is primarily a re-
view of the structures and vocabulary
contained in the first two activities
of the same lesson. Each of the acti-
vities has conceptual input draw from
one or more of the three content areas:

social science, science, or math.
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The narrative of each activity contains
suggestions concerring the actual teach-
ing of the activity. Each dialog is an
example of the narrative and reflects
the natural language that teachers and

| pupils typically use,

Each of the activities is designed to
take approximately 10 minutes. Allow-
ing about 10 minutes for a SPANISH SUP-
PORT ACTIVITY and 30 minutes .for an
entire ORAL LANGL'AGE LESSON, you should
be able to cover one of each in a
school day. Since each ORAL LANGUAGE
LESSON is divided inio three activities,
you may wish to teach the activities
during different periods of the day
rather than all at once.

The situations 1isted in TAKE-OFF IDEAS
are suggestions for lesson reinforce-
ment at other times during ‘the day.

You may wish to use them regularly

with those pupils who need additional
practice on the linguistic and concep-
tual content of the ORAL LANGUAGE LES-
SONS.

TRE REVIEW LESSON

Notice that ORAL LANGUASE LESSONS 45,
55, 65, and 75 are REVIEW LESSONS.
The left hand page of these lessons

points out the language and concepts
from the previous four lessons which
are revistited in the REVIEW LESSON.
The left hand page also lists the ma-
terials you need to prepare and use
in implementing the lesson. YGi can
teach the REVIEW LESSON Just as you
did each of the preceding fcur ORAL
LANGUAGE LESSONS, recognizing that
the cnly difference between the REVIEW
LESSON and the ORAL LANGUAGE LESSONS
is that there are no new structures,
new vocabulary, or new concepts in

the REVIEW LESSON.

Taking your class on the field trips
suggested in the SUGGESTED FIELD TRIPS
box at the end of each REVIEW LESSON
provides you with an opportunity to
help your pupils use the ORAL LANGUAGE
LESSON structures, vocabulary, and
concepts in situations less controlled
than those included in the lesson.




' THE REVIEW-EVALUATTON LESSON

Notice that the last lesson in each
unit, 50, 60, 70, and 80, is a REVIEW-
EVALUATION LESSON. The REVIEW-EVAL-
UATION LESSON is designed to help you

determine, in modified language sit-
uations, how well your pupils can use
the structures and vocabulary of the
unit just covered. The left hand page
of the lesson 1ists the main language
structures to be evaluated, the con-
cepts'used, and also lists the matéri-'
als you need to prepare and use. You
‘can find suggestions for implementing
the lesson on the right hand page of
the REVIEW-EVALUATION LESSON. This
lesson, like the ORAL LANGUAGE LESSONS,
is divided into three actfv1ties and
can be taught in the same way. How-

ever, the responses suggested in the

-5 -

dialogs do not represent the only
structures the pupils might use;
these are only sample'responses.
Immediately following each REVIEW-
EVALUATION LESSON 1s a RECORD SHEET
which is designed to assist you in
determining which Yanguage structures
from the previoué unit are success-

fully or unsaccessfully controlled

by your class,

~ ACKNOWLEDGMENTS

We are grateful for the contrfbutions
to Part Two of the Primary Guide made
by Harender Vasudéva who; with the
other members of the Project"s eval-
uation staff, critically reviawed the

lessons to provide formative evalua-

tion of the materials as they were

being produced.




The, diagram below i1lustrates the sequence of the lessons for two weeks, or one
unit, There are four units in Part Two of the Primary One Guide, each containing

ten lessons, laid out as illustrated.

Spanish
Support
Activitiesv

Lesson 45

Review

Spanish.
Support
Activities

Lesson 50

ey @
Review-
Evaluation

O..

The Unit Overview synthesizes the 1inguis-
tic and concepfﬁal input of the unit. ,

Spanish Support Activities introduce major
concepts in Shanish before they are dealt:

with in English,

Oral Language Lessons with interdisciplin-
ary content sniroduce English structures
and concepts from social science, science,
and math.

Review Lesson reviews language and con-
cepts from the preceding four lessons.

Spanish Sugggrt Activities introduce major
concepts 1n Spanish before they are dealt

with in English.

Oral Language Lessons with interdisciplin-
ary content introduce English structures
and concepts from social science, science,
and math.

The Review-Evaluation enables teacher to
measure pupil progress while reviewing
language and concepts from preceding
lessons in the unit.
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menr | INTERDISCIPLINARY ORAL LANGUAGE

The fivet grade child is oftem asked to talk 'S
about his family. He and his clasemates frequent- |
ly dray pictures of their homes and relatives and study @

the nature of the family and its needs in some detail. In

order to meaningfully share his information about families, the
Spanieh-speaking child needs to be able to understand and use ques- '

tions and statements in English ooncerning family relationships and basic needh

LINGUISTIC FOCUS
Unit Five contains questions and answers providing the pupils practice in:

USING ADJETIVES AS USING NOUNS AS MODIFIERS USING GENITIVE 'S FORMS
PRE-NOUM MODIFIERS, .  OF NOUNS, AS BRICK HOUSE AS HODIFIERS OF NOUNS,
AS LIGHT CLOTHES | . AS ROSA'S FAMILY

USING EXPRESSIONS OF  USING PLURAL OBJECT PRO- USING ADJECTIVES WITH
MASS QUANTITY, AS " NOUNS THEM, US COMPARATIVE AS---AS
ANY, SOME, ALL B AND -ER THAN

CONCEPTUAL FOCUS

Unit Five contains activities. which are basically designed to help the first grade
child with the following:

IDENTIFYING MEMBERS OF . WRITING NUMERALS 4-10 COMPARING FMILIES BY
~ NUCLEAR AND EXT ENDED - SIZE
FAMILIES | IDENTIFYING A SET OF
’ : ZERO AS THE EMPTY CLASSIFYING CLOTHING BY
CLASSIFYING FAMILY MEMBERS SET SEASON AND WEIGHT
INTO SETS AND SUBSETS |
ORDERING SETS OF 0-9 DISCRIMINATING AND SHOW-
IDENTIFYING BASIC FAMILY - ING PREFERENCE FOR
NEEDS: FOOD, CLOTHING, COMPARING SIMILARITIES DIFFERENT TYPES OF
SHELTER : AND DIFFERENCES FOOD, CLOTHING, AND
'  BETWEEN NUCLEAR AND - SHELTER

EXTENDED FAMILIES




INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES

[BASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish:

Identifying, naming and classifying members of nuclear and extended families
Identifying and naming a set of zero 4 '
Identifying families as being as large as or as small as other families
Ordering and writing numerals from 0-6 | v

Identifying families as having the same or different number of peopie

MATERIALS : |
Activity 1: Prepare accospanying cutouts of house and Rosa's family; use chalk.
Activity 2: Use the family cutouts from Snglish Lesson U2, chalk and tape.

Activity 3: Use the family pictures for Ray and Rose nsed in English Lesson L1,
g the accompanying family picture for Ana, and chalk.
Activity 4: Use the accompanying picture of Elena, the house from Activity 1,

" the family pictures of Juan and Lupe from English Lesson 4l and of
Ross, Ray, Manuel, and Don, from English Lesson 41 and chalk.

1. LA CASA DE ROBA (to accompany lesson Ul) ROSA'S HOUSE

Muestre la casa que se acompafia. Abra- ~ Show the accompanying house. Open it,
1a, haga notar que ro hay nadie en e- noting that no one is inside, and that
1la, estf vacfa. Pregunte quién hay y it is empty. Ask who is there and if
c6mo estf la casa para obtener, "No hay the house is empty, having the class
nadie. Estf vacfa." Pida a un nifio say, 'No one is there. It's empty."
que ponga & Rosa en la casa. Pregunte Have a pupil place Rosa in the house.
quién hay en la casa y de cufintos miem- Ask wvho is in the house and how many
bros consta ese conjunto. . Un nifio es- members are in that set. Have a pupil
cribirf el numeral 1 en la pizarra. write the numeral 1 on the chalkboard.
Presente en igual formea al pap€, & la Present Rosa's father, mother, and
panf y al hermano de Rosa. Cuente cada brother in the same way. Each time,
vez los miembros que forman el conjunto, count the members in the set and write
escribiendo el numeral. Pregunte cufin- the numeral. Ask how many members are
tos miembros forman la familia de Rosa. in Rosa's family.

2. PABLO Y MARIA (to accompany lesson L42) PABLO AND MARIA
Muestre e identifique cada miembro de Show and identify each member of

la familia de Marfa. ColSquelos en un Maria's family. Tape them on one end
extremo de la pizarra. Igual haga con of the chalkboard. Do the same with
Pablo, sus padres y hermana, coloc&ndo- Pablo, his parents and sister, taping
108 en el otro extremo. Proceda igual "~ them on the other end of the board.
con 1los sbuelitos de Pablo colocéndolos Proceed in the same manner with Peablo's
en el centro de la pizarra. Un nifio grandparents, taping them to the center
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dibujari los contornos de una casa al-
rededor de cada con/-nto. Otro aifio
los contarf y escribirf el numeral co-
rrespondiente. Use y haga usar apro-
piadamente mediante preguntas, las pa-
labm E_I_O_Q E;I_._’ rim y Em reﬁ-
rifndose a ambas ias. Pida awn
nifio que busque cufl es la mamf. Col6-
quela fuera ée su casa. Dibuje un
circulo alrededor de ella. Haga que
cueaten los miembros del conjunto. Un
nifio escribirf el numersal 1. Continfe
con 1os papfs, las nifias y los abueli-
tos haciendc que formen y ordenen con-
Juntos de uno a cuatro.

3. LAS NINAS

Muestre lfminas de las familias de Ana,
Ray, ¥ Rosa. Gufe los nifios para que
identifiquen cada persona. Haga notar
que la manf y el papf son los padres,
la abuelita y el abuelito son los nbue-~
litos, y que los nifios son los hijos.
Pregunte cufintas nifias hey en la fami-
lia de Ray, acepte la respuesta dicien-
do, "Es cierto. No hey ninguna. Hay
cero nifias.”" Repita la pregunta ha-
ciendo que usen cero en la respuesta.
Ponga la 16mine en la pizarra. Escribda
un 0 debajo de ella. Cuente las nifias
en las familias de Rosa y Ana. Ordene
las léminas de 0-2.

., _FAMILIAS GRANDES
Pegue ep la pizarra lfminas de las fa-

n:!.liaa de Lupe, Juan y Manuel. Identi-
fique los miembros de cade una. Ayude
a los nifios a que los cuenten. Un nifio

escribiré el numeral correspondiente
debajo. Pregunte cufles familias son
iguales, cufl es m&s grande y cudl es
nfs pequefia. Retire la lémina de Lupe.
Identifique y compare en igual forma
las léminas de las familias de Rosa,
Rey y Dou. Pegue en la pizarra la casa
de la Actividad 1. Pregunte cufdntas
personas hay en ella. Un nifio eseribirf
el numeral O. Pegue la l€mina de Elena,
diga que vive sola. Un nifio escribirs
el numeral 1. Ayude a los nifios para

que ordenen los conjuntos escribiendo
los numerales hasta 6.

(to accompany lesson 43)

(to accompany lesson Ll)

of the board. Have a child draw a
house around each set. Have another
child count them and write the cor-
responding numeral. Through questious,
use and guide the pupils to use the .
vords uncle, aunt and cousin in refer-
ence to both Tamilies. Ask a child to .
choose the mother. Place her outside
her house. Draw a circle around her.
Have the class count the members of

the set. Have a child write the nu-
meral 1. Continue with the fathers,
daughters and grandparents, having the

. pupils make and order the sets from

one to four.

THE GIRIS

Show the pictures of Ana's, Ray's and
Rosa's families. Guide them to iden-
tify each family member and note that
the mother and father are the parents,
the grandmother and grandfather are the
graniparents, and the boys and girls
are the children. Ask how many girls
there are in Ray's family. Accept the
ansver saying, '"That's right. There
aren't any. There are gzero girls."

.Repeat the question having them use

gero in the answer. Put the picture on
the board. Write a 0 below it. Count

the girls in Ana's and Rosa's families.
Order the pictures from 0-2.

LARGE FAMILIES

Tape pictures of Lupe's, Juan's and
Manuel's families on the board. Iden-
tify the members of each family and
help the children count them. Have a
child wvrite the corresponding numeral
below. Ask vhich families are the
same, vhich is larger and vhich is
smaller. Remove Lupe's family picture.
In the same way, identify and compare
the pictures of the families of Rosa,
Ray and Don. Tape the house You used
in Activity 1 on the board. Ask how
many people are in it. Have a child
write the numeral 0. Tape up Elena's
picture and say that she lives alone.
Have a child write the numeral 1. Help
the children to order the sets writing
the numerals to 6.




MICHIGAN .
-  INTERDISCIPLINARY
| ORAL LANGUAGE LESSON 41|
PROGRAM ,
. Review LINGUISTIC FOCUS © +  Introduce
Who's that? . (That)'s (Manuel)'s (brother).
That's ( Does (he) have any (sisters)?
Yes. (he (do:es)t) (l) (don't) have any (sisters).
sn
(He) (has) (two) ( ). father, mother, brother, sister
baby brother, baby sister
any
LINGUISTIC COMMENTARY
Typical linguistic problems are: 1loss of 's
ending in consonant clusters, as Wink father
for Wink's father; confuston in seTection
between do and does and have and has; use of
double negative, as in He doesn't have no
sisters.
Review ~ CONCEPTUAL FOCUS Introduce
Identifying and ordering sets of Identifying and naming the members
one-six - - of nuclear families
Writing numerals 1-3 Observing that roles within families

‘may not be filled
Writing numerals 4-6 :
Recognizing that nuclear families
have common members byt each may
vary in the number of children

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding that the concept of family has
many variations.

MATERIALS

Activity 1: Use the 5 accompanying family pictures for Rosa, Ray, Jimmy, Don
, and Manuel, and the puppet Wink.
Activity 2: Have each pupil prepare a picture that includes himself and any
brothers and/or sisters he has; use Blink.
Activity 3: Use the accompanying pictures of Wink's and Blink's parents, the
5 pictures from Activity 1, and a pencil.
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T. _WHO'S THAT?

Display the five accompanying family
pictures. Point to the giﬂ labeled
Rosa and have Wink ask, “"Who's that?*
After responding appropriately, have
Wink help the class ask you the ques-
tion. Have Wink help the class answer
as you ask the question.

W: /as you point to Rosa/
Who's that? '
T: This is Rosa.
WaC: Who's that?
T: This is Rosa.
Who's this?
WaC: That's Rosa.

Then, point to Rosa's father and have
Wink help the class ask you the ques-
tion. After responding, ask the ques-
‘tion. Have Wink help the class reply.

W&C: /as you point to Rosa's father/
Who's that? ‘
T: /pointing to father/
This 1s Rosa's father.
Who's this?
WiC: That's Rosa's father.

Continue the second dialog using Rosa's
picture with mother and b « Re-
peat with the other pictures intro-

ducing sister, baby brog\_e_'r. and baby
.s_i;_ts.:#n appropriate. |
2. BROTHERS MND SISIERS

As preparation Tor this activity have
each pupil make a picture of himself

and any brothers and/or sisters he has.

Holding up a volunteer's picture, ask
'the class 1f the volunteer has any
brothers and then, sisters. Have Blink

model the appropriate answers for the

class, counting when there are brothers

and/or sisters.

. T: /to class, pointing to picture/
Does (he) have any brothers?
B: /modeling answer/ '
{He) has (two) brothers.
BSC: VYes. (he) does. One, (two).
(He) has (two) brothers.
T: Does (he) have any sisters?
B: No, (he) “sn.'to
(He) doesn't have any sisters.

Continue, asking groups and individuals
about the volunteer's brothers and sis-
ters. Then, ask the volunteer, "Do
you have any (brothers)?" and have .
Blink help the volunteer respond appro-

riately, using Yes, I do. I have
three) (brothers] or No, I don’t. I

n't have any (brothers I Repeat with
several other volunteers.

Display the accompanying pictures of
each puppet's parents. As a volunteer
points to each parent, one at a time,
help the boys then girls alternate ask-
ing each other, "Who's that?”

T&Bs: /as ‘V points to each parent/
Who's that?
T8Gs: That's (Wink)'s (mother).

After identifying each parent, hold up
the pictures for Activity 1 and con-
tinue, including brother, sister, bab

brother, baby sister where appropriate.
Repeat the activity with all of the
pictures, helping each group ask, "Does
(he) have any (sisters)? Aid the
ap?ropriate replies. Next, choose

Vo

unteers, one at a time, to count

. the members of each family picture and

print the numeral of the set on the
picture. . |

Vi: /counting and printing numeral/
One, two, (three). '
It's a set of (three).

After all the pictures have the proper
numeral printed on them, have a volun-
teer arrange them in order, smallest

‘family to largest.

| pretend family of shapes, such as Papa

TARE-OFF_IDEAS
¥Make a bulletin board display of any

family photographs your pupils can
bring in. Include photos of your own

family. Discuss each picture.

*Collect T.V. guide or newspaper clip-
pings of well-known T.V. families. Dis~
play and discuss the family members.

*Help each pupil draw a picture of a

Square, Mama Square, SBaby Square, etc.

Lesson 41
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Reviaw LINGUISTIC FOCUS Introduce

Who's (that)? Some of them live in this house and
(That)'s (Maria)'s (father). some of them live in that house.
Is that (Maria)'s ( ) or ( )? A11 of them 1ive in the same house.
they some, all; them; and

father, mother; brother, sister grandfather, grandmother

in uncle, aunt, cousin; house

LINGUISTIC COMMENTARY

Typical linguistic problems are: 1loss of of
in all of them, and substitution of "deng"
or "dem" for them, "sawng" or “sawn" for
some, and "cohsin" for cousin,

Review CONCEPTUAL FOCUS Introduce

Identifying and naming the members
of nuclear families

Observing that roles within
families may not be filled

 Identifying and naming the members

of extended families
Observing that extended family
members may live in the same house

Classifying cutouts of people

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding that the concept of family has
many variations and that households can be
made up of different combinations of family
members.

MATERIALS

Prepare the 2 accompanying sets of cutouts for Maria's and Pablo's
families, and Wink.

Use the 2 sets of cutouts from Activity 1, chalk, Wink, and Blink.
Have each pupil cut out his brother and sister pictures from Les-
son 41 and make cutouts of any relatives he has that the class

has discussed in previous activities; use chalk and Wink.

Activity 1:

Activity 2:
Activity 3:




T._ MORE RELATIVES

Display the two accompanying sets of
cutouts for lfaria's and Pablo's fami-
lies. After identifying Marfa, have

3 volunteer point to Maria's father

as you have Wink guide individuals to
ask the class, "Who's that?" Help the
class respond if necessary.

T: /pointing to Maria/
This is Maria. :

W&P1: /as V points to Maria's father/
Who's that?

T&C: That's Maria's father.

Continue while the same volunteer
points to each of the other members in
Maria's family. Use brother, grand-
sother and grandfather, modeling the
responses with new vocabulary. Then,
identify Pablo in the second set of
cutouts and proceed in the same manner,
using sister, mother, and father,
grandfather and grandmother. Show that
Maria and Pablo are cousins by having
the volunteer point to Pablo, his sis-
ter, his mother, and his father as Wink
helps individuals ask the question and
as you model the responses to help the
class use Maria's with cousin, aunt and
uncle. Do the same wit e cutouts of
Maria, her brother and father, using
Pablo's with cousin and uncle.

2. WHERE RELATIVES LIVE

Hsplay apart the two sets of cutouts
from Activity 1. As a volunteer patnts
to individual cutouts, have Wink model
and then help the boys ask, "Is that
(Maria)'s (cousin) or (sister)?" Have
Blink help the girls respond.

W: /modeling question as V points
to one cutout at a time/
Is that (Maria)'s (cousin) or
(sister)?
WaBs: Is that (Maria)'s (cousin) or
(sister)?
B&s: That's (her) (cousin).

Continue as the volunteer points to
other cutouts. Alternate the groups,
with thie girls asking the questions.
Then, draw three chalk houses on the
bottom of the chalkboard. Lean all of
the cutouts of Maria's family against

one house, Pablo's grandparents against
another house and the rest of Pablo's
cutouts against the last house. Ask
Blink and then the class if all of the
members of Maria's family live in the
same house.

T: /indicating just Maria's cutouts/
Do all of them live in the same
house?

B: Yes, they do. Al1 of them live
in the same house.

B&C: Yes, they do. A1l of them live
in the same house.

Repeat with Pablo's family cutouts,
having Blink model No, they don't.

Some of them live in that house and
some of them live in that house.

3. FAMILY TALK

In preparation have each pupil cut out
the piciures he made of his brothers
and sisters for Lesson 41. Also, have
him make cutouts of any of his other
relatives. Draw two houses on the bot-
tom of the chalkboard. As a volunteer
places his cutouts on the ledge, have
the class question him, using questions
from Activity 2. Have Wink help the
volunteer respond. When the class asks
about housing, have the volunteer ar-
range his cutouts against the appro-
priate number of houses. Draw more
houses if he needs more than two.

T: /to class/
Ask (Juan) if that's his (aunt)
~or (cousin).

T&C:- Is that your (aunt) or (cousin)?

WeV: That's my (aunt).

T: Ask (Juan) 1f all of them live
in the same house.

T&C: Do all of them live in the same
house?

W&v: /putting cutouts against houses/
No. They don't. Some of them
live in (this) house and some of
them 1ive in (that) house.

Repeat the activity with other volun-
teers, having groups ask the questions.

o T T Y i i (0

ake a family picture out of newspaper
artoon figures. Discuss the members.

LESSON 42
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MIGRANT ; | !

ORAL LANGUAGE LESSON 43
PROGRAM |
. Review LINGUISTIC FOCUS Introduce
That's (Pablc)'s (mother). None. |
They're (the) ( ). None of them.
(All,(Some of them belony It has (zero) children.
o= | parents, children, family.

father, mother, brother, sister grandparents, grandchildren
grandfather, grandmother belong
same, different none, zevo

LINGUISTIC COMMENTARY
Typical language problems are: 1loss of ‘re
and plural s, as in They the parent for
They're the parents; confusion of have and
has and do and does; and substitution of

Tknown" for none, "sero" for zero, and "shil-
dren" for children.

Review CONCEPTUAL FOCUS Introduce
Identifying and naming members of Classifying people into groups with-
nuclear and extended families in groups
Observing that roles within fami- Identifying people as belonging to
1ies may not be filled specific families
- Identifying and naming a set of zero
Ordering sets of 0-3

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
understanding that words such as parents,
children, etc. vrefer to collective groups of
individuals; that family groups may differ in
composition from their own.

MATERIALS

Activity 1: Usgi?a:ia's and Pablo's family cutouts from Lesson 42, tape and
n [ ]
Activity 2: Use the 5 family pictures from Lesson 41, the accompanying pic-
ture of kittens, 1 cutout from each of 5 or 6 unrelated pu-
: pils' sets from Lesson 42, and Blink.
Activity 3: Use the family pictures for Ray, Rosa, and Don from Lesson 41,

;?ekaccompanying picture of a childless family, a pencil, and
nk.




Have at hand the family cutouts for
Maria and Pablo from Lesson 42. Hold
up the cutout of Pablo's mother and
then of his vather, and ask volunteers
one at a time who each is. After the
responses, say that the are the par-
ents. Have Blink ask, Nho are they?"
and help the class respond.

T: /holding up Pablo's mother/
Who's this?

Vi: That's Pablé's mother.

T: /holding up Pablo's father/
Who's this?

V2: That's Pablo's father.

T: /holding cutouts together/
They're the parents.

B: Who are they?

T&C: They're the parents.

Repeat, using the cutouts for children,
randparents, grandchildren. Then,

gipe up all of PabTo's cutouts and have

Blink ask his same question as you

model, "They're a family. Repeat the
activity with Maria's cutouts.

2 Eﬁ THEY BELONG 10 THE SAME FAMILY?
Display the Tive family pictures used
in Activity 1 of Lesson 41 and the
accompanying picture of kittens.

Point out, with Blink that some of the
pictured figures are people and some
are not. Then take one family at a
time, ask how many people there are
and if they all belong to the same
family. Have Blink help the reply.

/points to peonia, thun kittens/
Those are people. Those aren't.
B: /touching kittens. then peaple/
These aren't people. These are.
T: . /pointing to family picture/
How many people are there 1n
this family?
One, ...(five)
/pointing to same picture/
Do all of these people belong to
the same family?
B: Yes, they do. All of - them be-
long to the same family.
B&C: VYes, they do. All of’ them be-
long to the same family.

-4
[ X ]

-

From the sets of cutouts in Lesson 42,

- unrelated pupils. After each picture

- the childless picture and ask the same .

have one cutout each from five our six

has been discussed, hold up the pupils’
cutouts and ask, “How many of those
people belong to the same family?"
Have Blink model None of them. All of

them belong to different families.

3. ZERO

Display the family pictures for Ray,
Rosa, and Don from Activity 1 of Lesson
41 and the accompanying picture of a
childless family. Point to each pic-
ture, ask what it is, and have Wink help
the response. Then have the class
identify Rosa's parents, using Rosa's
father, Rosa's mother, and garents.

T: /points to each of 4 pictures/
What's that?
WeC: That's a family.
T: /points to narent in Rosa's pic./
Who's that?
C: That's Rosa's (father).
.T: /after both parents idertified/ 1
Are they the paients or the |
children? ‘
|
|

C: They're the parents.

Continue, using Rosa, Rosa's brother,
and children. Point to each picture
with children and ask how many childen
are in each family. Print the numeral
on each picture in pencilt. Point to

question. Have Wink model the reply.

T: /pointing to each children picture/
Howw many children does this family
have?

(One).

/after writing numerals on pic-
_tures, pointing to childless fam./ -
How many children does this family
have?
W: None.
C: None.

Label the picture with a zero. Order
the pictures from zero to three. Mix
up the picture order and have a volun-
teer reorder them from zero to three.

a9

It has zero children.
It has zero children.

TAKE-OFF T1DEAS
*Have pupils 1ook through magazines,
discussing families in the pictures.
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PROGRAM
! _ Review LINGUISTIC FOCUS Introduce
Yes, it is. No, it isn't. Is (Lupe)'s family as (small) as
Yes, 1t does. No, it doesn't. (Manuel)'s?
Juan's family is (___). Does (Manuel)'s family have as many
They’re the same size. people as (Lupe)'s?
( ) of them are ( ). | (Sue)'s family is as {large) as
(Rico)'s.
family large, small
many both, numbqglipeople

LINGUISTIC COMMENTARY

Typical language problems are: loss of geni-
tive 's ending on names, as in Juan for Juan's;
adding of plural, as in gﬁgg%gg_for neogie;
and substitution of "larch™ for large, "esmoll"
for small, and "bos" or "bot" fo Bgfh

r ooin.

Review CONCEPTUAL FOCUS Introduce

Comparing nuclear vs. extended family
households '
Identifying families as being as large
None as or as small as other families
Observing the ordering of humerals
from 0-6 -
Identifying families as having the
same or different number of people

'CONCEPTUAL COMMENTARY

A typical conceptual problem is: confusion
when making size comparisons: as large as,

as small as, same number, different number,
as many people as, etc.

MATERIALS

Activity 1: Use the 2 accompanying pictures of Juan's and Lupe's families,
the vacant house from Spanish Support Activity for Lesson 41,
chalk, tape, and Blink.

Activity 2: Use the 2 family pictures from Activity 1, Manuel's family pic-

__ ture from Lesson 41, a pencil, Blink, and Wink. |

Activity 3:" Prepare a box of old clothing for pupils to dress up as father,

mother, grandfather, etc.; use Blink.




1. SMALL AND LARGE

DIsplay the accompanying pictures of
Juan's and Lupe's families, and a2
vacant house. Ask about the size of
Juan's family. Have Blink count with
the class and model the response.

T: /pointing to Juan's family/
Is Juan's family large?
B&C: One, two...six.
B: Yes, it is. Juan's family is
large. :
B&C: VYes, it is. Juan's family is
large. .

Repeat with Lupe's picture using small.

Then ask, "Is Lupe's family as large
as Juan's?" Have Blink model the

answer Mo, it isn't. Lupe's family
isn't as Targe as Juan's.

T: Is Lupe's family as large. as
: Juan's? - |
B: No, it isn't. Lupe's family
isn't as large as Juan's.
B&C: Mo, it isn't. Lupe's family
isn't as large as Juan's.

Continue, asking 1f Juan's family is
as small as Lupe's. Then, tape the
three pictures on the chalkboard in
the following order from left to right
with much space between each: empty
house, Lupe's family, Juan's family.
With chalk, write 0. 3, and 6 above

~ the corresponding pictures and the
missing numerals in between. Have a
pupil fi11 in the missing groups of
one, two, four and five members with
chalk stick people.

2. AS SMALL AS

Display the two pictures from Activity
1 along with Manuel's picture from
Lesson 41. Help the class ask Blink
if Manuel's family is as small as
Lupe's. After Blink counts the mem-
bers in each family, have him explain
that they are the same size and that
both of the them are small.

T&C: Is Manuel's family as small as
| Lupe's? |
B: /after counting the members/
They're the same size.
Both of them are small.

Continue, having Wink and the girls
question Blink and the boys about any
two of the three pictures at a time.
Use the same question with large as
well as small and guide the responses.
Then have BIink and the boys ask the
question and Wink and the girls answer.

Write the number in each family in
pencil on each picture and ask if
Manuel's family has as many people as
Lupe's. Have Blink model the response.

T: Does Manuel's family have as
many people as Lupe's?
B: /modeling response/
Yes, it does. It has the same
number of people.
B&C: VYes, it does. It has the same
number of people.

'COntinue, comparing Manuel's and Juan's
" families as Blink models No, it doesn't.

It has a different number of people.

3. PRETEND FAMILIES

- UsTng old clothes for “dress up", have

several pupils pretend they ave a fami-
ly and several others pretend they are -
another family. Help the class compare
the two families, asking questions from
Activities 1 and 2 and having Blink
help in the responses.

T: /to class/

Is (Tony)'s family as (large) as

(Sue)'s? e |
B&C: No, 1t isn't. (Tony)'s family
, isn't as (large) as (Sue)'s.

T: /to class about same families/
Does (Tony)'s family have as
many people as (Sue)'s?

B&C: Mo, it doesn't. It doesn't have

- - s many people.

 Continue the questioning, using small |

and reversing the order in mentioning
the families. Repeat, choosing other
families of varying or same sizes.

TAKE-OFF_IDEAS

*Have several pupils 1ie down on paper.
Trace around them. Have the class col-
or and cut out the figures, making them
look 1ike mother, father, grandfather,

grandmother, etc. Display and discuss.
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REVIEW

LINGUISTIC FOCUS - REVIEW

Asmand answering questions about the identity of family
rs

Using the inflected genitive as in Rosa's mother and Rosa's
Using_same and different as adjectives beTore nouns |
Using comparative with »s many (parents) as and as (large) as

P

CONCEPTUAL FOCUS - REVIEW

Identifying members of nuclear and extended families

1dentifying members of a household :

Demonstrating one-to-cne correspondence of family members

Comparing and identifying characteristics of families

Identifying families as being as large as or as small as
other families

Writing numerals 2-6

Ordering sets of Two-six

e

e

# MATERIALS

Activity 1: Use the accompanying cutouts of Jane, her parents and two broth-
ers, Pablo's family cutouts from Lesson 42, the accompanying H
cutouts for his grandparents, and tape.

Activity 2: Use the accompanying cutouts of Jane's grandparents, all cutouts
:“rgn :c;:'i(vity 1 except Jane's and Pablo's sisters and brothers,

chalk.

Activity 3: Use the pictures of five families from Lesson 41 and the accom-
panying picture of Juanita's family, tape, and a pencil.

L




" Continuve, using Pablo and his sister
Then,

the boys question the gir]s.

Y. W0 FAMILIES |
Draw two houses on the board. Tape ,
cutouts of Jane, her parents, and broth-

- ers in one and Pablo, his parents,

grandparents and sister in the other.
Divide the class in two groups. Intro-

duce Jane and have Group 1 ask Group 2 -

if she has brothers and then sisters
while a volunteer touches the cutouts.

T: This is (Jane).
G); Does (Jane) have any (brothers)?
62: /as V touches cutouts/

(Yes). She (has) (two) (brothers).

and with Group 2 as questioners.
ask pupils to identify the grandparents.
T: /referring to one at a time/
Who's this? |
Vi: That's the (grandfather).

. T: Who are they?
Vs

They're the (grandparents).
Continue using children and parent(s).

. C NG F

the floor draw with chalk three
large squares to represent houses.
Pass out cutouts of Jane's grandparents
and the cutouts of Jane, Pablo, their
parents and grandparents and have these
pupils pretend to be the cutouts. Have
Jane's grandparents sit in one house,
Jane and her parents in another and
Pablo and his family in the third.
Identify Jane and her parents and have

~T: This is Jane. These are Jane's

parents. '
Bs: Do they Tive in the same house
Gs: Yes, they do. They live in the

same house,

Repeat with Pablo's family and hel,
the girls ask the boys the question.
Touch Jane's mother, have her stand
and guide the class to identify her.

 C: /as T touches Jane's mother/

hat's Jane's mother..

Repeat Qith Pablofs mother. Then
have them both_.sit down. Continue

- vide the class In two groups.

with the fathers and both grandparents.
Then have Jane and Pablo leave their
houses and stand next to each other.
Have the like family members, such as
the two mothers, go in pairs to form
parallel lines behind Jane or Pablo.
Ask a volunteer if all the people be-.
long to the same family. Then help the

. class ask another volunteer if one

family has as many parents or grand-
parents as the other.

T: Do all of these people belong
to the same family? .

Vi: No, they don't. Some of them
belong to Jane's family., Some
of them belong to Pablo’s.
Does Jane's family havz as ma
(parents) as Pablo's? |
-Yes, {t does. It has the same
number of (parents).

T&C:
v2:

ape on the boprd the five family pice
tures from Lesson 41 and the accompany-
ing picture of Juanita's family. Di-
Have two
volunteers come up and each point to a
family. - Help Group 1 ask Group 2 ques-
tions comparing the size of the two
families. Repeat six times, with Group
2 asking half pf the questions.

T&G1: /as Vs point to families/
Is (Rosg)'s family as (small)
as (Mangel)'s? ]
G2: No, it isn't. (Rosa)'s isn't
| as (small) as (Manuel)'s.
Have pupils, 'one at a time, come to
the board, count the members of a fam-
1ly and write the numeral on the pic-
ture while telling the class the num-
ber of people. Then, have a volunteer
order the pictures of families.

P1: /counting-and‘printihg numeral/
One...(four). '

This family has (fbur) people,

rrange a vis a local library.
ocate several books containing pic-
ures of different types of families.
how the pictures and have pupils {iden-
ify and classify the members.
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=% | INTERDISCIPLINARY ORAL LANGUAGE
o SPANISH SUPPORT ACTIVITIES

LASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish:

Identifying clothes and food

Generalizing that all families need clothes, food and housing

Identifying the empty set and numerals 0, 7, 8, 2

Classifying and grouping items by finding common attributes

Matching pictures of raw food with pictures of prepared food

Observing that houses differ in size, shape, and materials they are made of

ALS:
Activity 1:

Prepare 7 magazine cutouts of heavy and light clothing; use the
family pictures of Rosa frcam English Lesson 41 and Lupe from
English Lesson il and the summer and winter pictures from
English Lesson 46, tape, and chalk.

J

Activity 2: Use the pictures, except tomatoes, from English Lesson 47 and chalk.
Activity 3: Use the pictures from English Lesson 48, and chalk. ﬂ
| Activity 4: Use the house pictures from Lesson 49, paper and pencils.
-1, LA ROPA (to accompany lesson 46) CLOTHING

Coloque en un extremo de la pizarra la
familia de Ross y una lémina de invier-
no al lado. Cologque en el otro extremo
le familia de Lupe y la l&mina de vera-
no. En el centro pegue siete recortes
de ropa fresca y abrigada. Dibuje un
cfrculo alrededor de la ropa. Cuente
con los nifios los miembros del conjunto.
Pida que escriban el numeral correspon-
diente en un papel. Permite a algunos
nifios que escojan la ropa que necesitun
las femilias de Ross y Lupe colocéndols
debajo de cada familia. Haga observar
que todas las familias necesitan ropa.
Cuenten de nuevo los miembros de cada
conjunto. Escriban el numeral corres-
pondiente. Identifique el conjunto va-
cfo. D€ su nombre. Pregunte qué es.
Escriban el numeral 0.

2. ALIMERTO

Muestre léminas de papas, cerezas, man-

(to accompany lesson 47)

Place Rosa's family at one end of the
board with the winter picture deside
it. At the other end, plece Lupe's
family and the summer picture. In the
center, tape seven cutouts of light and
heavy clothing. Draw a circle around
the clothes. With the class count the
menbers of the set. Ask everyone to
write the corresponding numeral on a
piece of paper. Have some pupils se-
lect the clothes that Rosa's and Lupe's
femilies need and place the clothes
below each family. Point out that all
feamilies need clothing. Again count
with the class the members of each set.
Write the corresponding numeral. Iden-
tify the empty set and give its name.
Then ask what it is and all write the
numeral 0.

Show pictures of potatoes, cherries,

FOOD
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zanas, y lechuga. Pregunte que es cada
una. Coldéquelas en la pizarra. Cuente
las léminas, y escriba el numeral 4.
Muestre en igual forma léminas d- ensa-
lada de papa, de lechuga y tomate, ¥
pasteles de cereza y manzana formando
otro conjunto. Llame Ocho nifios al
frente. Ayude la clase a contar los
nifios. Escriba el numeral 8. Reparta
los dibujos de pastel y ensalada entre

" cuatro nifios. Sefiale al que tiene en-
salada de papa. Otro nifio buscara la
lédmina de 1o que se usb para hacerla.
Proceda igual con la otra ensalada y
los pasteles.

3. MAS ALIMENTOS,

Muestre l8minas de leche, chocolate, po-
1lo horneado y pollo frito, naranjas y
jugo de naranja. Ayude los nifios a que
identifiquen lo que muestran. Sefiale

la leche, pregunte a cuales nifios les
gusta. Llame hasta nueve de esos nifios
al frente. Ayude a la clase a contarlos.
Pregunte de cuéntos miembros consta

el conjunto. Escriba el numeral 9.
Rep:.ta con las demfis l&minas. Pregun=-
te si a todos los nifios de la clase y

si a todas las familias les gustan los
mismos alimentos. Permitales expresar
qué alimentos prefieren. Pregunte si
todas las familias necesitan alimentos.

4, LAS CASAS

Muestre 1Sminas de casas de madera, de
ladrillcs ;) un edificio de apartamentos
de concreto. Explique qué es cada uno
de ellos. Pregunte para qué se usan.
Reparta papel y l&pices. Pida que dibu-
Jen la casa en donde viven. Pregunte
cuiles viven en apartamentos. Hégalos
que se paren al frente. Ayude & contar
sus dibujos. Coloque diez de ellos en
la pizarra. Pregunte cufintos contiene
ese conjunto. Escriba el numeral co-
rrespondiente. .Proceds igual con los
dibujos de casas para una sola familia.
Pregunte cufiles de ellos no necesitan
casa. Diga que cero nifios no necesitan
casa. Es el conjunto vacfo. Escriba
el numeral 0. Higales observar que toda
familia necesita casa, ropa y alimento.

EKC

Full Tt Provided by ERIC.

(%0 accompany lesson 48)

(to accompany lesson 49)

apples, and lettuce. Ask what éach one
is and place it on the board. Count
the number of pictures and wwite the
numeral 4. In the same way, show pic-
tures of potato salad, tomato and let-
tuce salad, and cherry and apple pies,
forming another set. Call eight pupils
to the front. Help the class count the
pupils. Write the numeral 8. Distrib-
ute the pie and salad pictures among
four pupils. Point out the one that
has potato salad. Have another pupil
gselect the pictures of the food used to
make the salad. Continue with the
otbher salad and pies.

MORE FOOD

Show pictures of milk, chocolate milk,
baked and fried chicken, oranges and
orange juice. Help the students iden-
tify the pictures. Point to the milk
and ask which pupils like it. Have up
to nine of those pupils come to the
front. Help the class count them. Ask
howv many members are in the set. Write
the numeral 9. Repeat with the rest of
the pictures. Ask if all the pupils in
the class and if all families like the
same foods. Allow pupils to tell vhat
foods they like. Ask if all femilies
need food.-

HOUSES

Show pictures of wooden and brick
houses and a concrete spartment build-
ing. Explain what each one is. Ask
what they are used for. Pags out pa-
pers and pencils. Ask the class to
drav the house they live in. Ask which
live in apartments and have them stand
up in front.
Placé ten of them on the board. Ask
how many are in that set and write the
corresponding numeral. Repeat with the
single-family houses. Ask how many of
then don't need houses. Say that zero
pupils don't need houses; it's the emp-
ty set. Write the numeral 0. Have
them observe that all families need
shelter, clothing and food.

Help count their pictures.
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MIGRANT INTERDISCIPLINARY

ORAL LANGUAGE LESSON 46 |
PROGRAM , )

Review | LINGUISTIC FOCUS . Introduce
Those are ( ) clothes. Do you need light clothes or heavy
(Some, A11, None) of them clothes in (winter)?

are ( . (I) (need) (heavy) clothes in
(winter).
A1l families need clothes.

| ‘ | summer, winter '
zero, set; clothes; family , Ai 1ight, heavy; empty

LINGUISTIC COMMENTARY
Typical language problems are: confusion or
loss of do and does; confusion of simple and
-s form of verb, as need for needs and needs
for need; and substitution of "sonma® for
summer and “weanta" for winter. ,

Review : CONCEPTUAL FOCUS Introduce
Identifying sets of one-seven Identifying 1ight and heavy clothes
. : Classifying clothing by 1ight clothes

for summer and heavy clothes for
winter .
Generalizing that all families need
clothes
Discriminating light from heavy
clothes
Identifying the empty set
Identifying numeral 7
| 'CONCEPTUAL COMMENTARY
A typical conceptual problem is: difficulty
generalizing that although clothing needs
vary from season to season and person to
person, all people need clothing.
| MATERIALS o
Activity 1: Use several items of heavy and 1ight clothes, the accompanying

Activity 2:

Activity 3:

pictures of sumer and winter, Wink and Blink.
Prepare 14 magazine cutouts of heavy and 1ight clothing; use the -

7 clothing cutouts from Spanish Support Activity for Lesson 46,
tape, chalk, and Wink.

Use 7 magazine cutouts of heavy clothing and 7 of 1ight clothing
from Activity 2, chalk, and tape.
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T. WINTER AND SUMMER NEEDS
1ace a set of 11 and a set of
heavy clothes on a table. Ask Wink

and th2 class about each set.

T: /touching one set at a time/

' Are these 11ght or heavy clothes?
W: Those are (11ght) clothes.

C: Those are (1ight) clothes.

Display and 1dentify the accompanying
pictures of susmer and winter, Ask the
class which type of clothes Wink's fam-
ily needs in susmer. Have Blink model
the response. -

T: /vefers to pictures in owder/
This is summer. This is winter,
/ref!rring to summer pic. only/

* Does Wink's family need 1ight or
heavy clothes in summer?

B: Wink's family needs 1ight clothes
in summer.

C: dink's family needs 1ight clothes
iR summer. |

Continue with the winter picture. Then
ask groups about their own clothing
needs. Use Blink to help them respond

with We need... Repeat the dialog ask-

ing individuals about their family's
clothing needs, with Blink guiding them
te respond, “My family needs...* Then
ask if all families need clothes. Have
Blink model the response. |

T: Do all families need clothes?

B: Yes. All families need clothes.
‘B&C: Yes. A1l families need clothes.
2. THE EMPTY CIRCLE

Draw seven large cireles. on the board.
Leave the first circle empty, and tape
in the other circles, in order, from
one to six magazine cutouts of clothing.
In some place all summer clothes, in
some all winter clothes, and in others
~ a mixture of both. Point to the circle
- with six articles, ask what set it is
- and 1f all in that set are winter
clothes. Use Wink to model responses.
As each set is identified, write the
corresponding numeral,

T: /pointing to circle with 6 items/
How many clothes.are in that sct?

One,...six. It's a set of six.

/after writing 6 under the set/

Are all of those winter clothes?
WeC: No. Some of them are summer

W&C
- T

Continue with other circles except the
empty one. Then ask about the number
of articles in the empty circle and
use Wink to model the response.
T: /pointing to the empty circle/
How many clothes are in that set?
W: Zero. That's the ampty set.

HEC: Zero. That's the ampty set.
Teacher writes 0 below empty circle.

Tape up seven magazine cutouts of heavy
clothes on one side of the chalkboard,
seven of 1ight clothes of the other
side, and the summer and winter pic-
tures from Activity 1 in between.

Guide a pupil to point to either season
picture. Help the girls ask the boys
if they need 1ight or heavy clothes in
the season pointed to. Guide the boys
to point to the appropriate set of
cutouts.

Gs: /as pupil points to season pic.
and with teacher's help/
. Do you need 11ght clothes or heavy
clothes in winter?
Bs: /pointing to appropriate cutcuts/
We need heavy clothes in winter.

Repeat with the other picture. Then

point to either set of cutouts and ask

what set it is. lrite 7 near the set.

T ‘gointing to one set of clothes/
at set is it?

C: One,...seven. It's a set of

seven, -
Teacher writes 7 near the set.

Repeat with the other set. Then have
individuals ask and answer the ques-.
tions as they point to pictures.

.- ,..._._cf'-—,--.._—-——‘—-u]

e

TYARE-OFF IDEAS
¥ColTect cutouts of summer and winter
clothes and guide pupils to put them

s about the groups they made.

t??ether in groups. Question the pu-
p

LESSON 46
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- INTERDISCIPLINARY
_— ORAL LANGUAGE = LESSON 47
Review %LINGUISTIC FOCUS Introduce
(Those) (are) ( ). Which do you 1ike better, (apple pie)
Do you like ' or (cherry pie)?
Yes, 1 do. I 1ike (apple pie) better than
No, I don't. (cherry pie).
' (Apples) are good.
potato, apple, cherry, tomato; lettuce
zero salad, pie .
‘[ empty good, better; than

LINGUISTIC COMMENTARY

Typical language problems are: use of more |
with better; addition of plural s to first

noun Tn noun-noun combinations as in potatoes |

salad; substitution of “apo" for apple a
"sherry" for cherry.

Review

Demonstrating preference

Identifying the

CONCEPTUAL FOCUS

Identifying foods
empty set

prepared food

Introduce

Identifying numeral 8
Matching pictures of raw

Grouping items by preference

food with

CONCEPTUAL COMMENTARY
Typical conceptual problems are: difficulty
recognizing the relationship between a raw,
unprepared food and the same foed when it is

prepared; understanding that individual pref-
erences vary.

Activity 1: Use the accompanying pictures of potatoes, cherries, apples, let-

MATERIALS

tuce, and tomatoes, Wink, Blink, and chalk.

Activity 2:

Use the accompanying pictures of cherry pie, apple pie, potato .
salad, lettuce and tomato salad, the pictures from Activity 1,

and Blink.

Activity 3:

Use the pictures from Activities 1 and 2, a table, tape, and chalk.




1. LIKE AND DISLIKES

PYace pictures of potatoes, cherries,
apples, lettuce, and tomatoes on the
chalk ledge. Ask about the potatoes
and have Blink model the name. Ask
Wink and Blink if each 1ike potatoes.
Have each respond negatively. Then
have the class count the number who
1ike potatoes. Record the zero and
have the class tell what set it is.

T: /referring to potatoes/
What are those?
B: Those are potatoes.
B&C: Those are potatoes.
T: /to Wink and Blink/
Do you 1ike potatoes?
W: No, I don't.
B: No, I don't.
T: /to class, referring to W and B/
How many like potatoes?
T&C: Zero.
T: /records 0 and asks/
What set Ts that?
C: Zero. The empty set.

Repeat with the picture of apples, us-
ing Blink and Wink to model Yes, I do.
Apples are good. Make a mark over the
pgcture as each affirmative response
is given. Next, continue with all the
pictures, having the pupils respond.
Stop after eight affirmative responses
are recorded for any item and guide

volunteers to write the corresponding
numeral for each set.

2. THE "BEITER THAN" GAME

Place pictures of cnerry pie, apple
pie, potato salad, and lettuce and to-
mato salad next to the pictures from
Activity 1. Ask about each set of two
items and have Blink model the replies.

T: What are those?

B: Those are cherries;.
B&C: Those are (cherries

T: What's that?

B: That's 2cherny pie).
B&C: That's (cherry pie).

Have pupils form a standing row of
eight and guide the class to identify
the number of pupils in the set. Re-
move the pictures from Activity 1, then
'‘as you point to the two pie pictures,

ask Blink which he 1ikes better.

T: /to Blink pointing to two pictures/
Which do you 1ike better, apple pie
or cherry pie? ‘

B: I 1ike (apple pie) better than

(cherry pie).

Next, ask the first pupil in the row
the question, aiding the response.
Then have that pupil ask the pupil be-
hind him. Continue down the row. Re-
peat with other groups, substituting
the two kinds of salad in the dialog.

3. WHAT GOES WITH YOURS?
Place the pictures from Activity 1 on
one side of a table, and the new pic-

tures from Activity 2 on the other side.

Have individuals select a picture of a
food they 1ike from Activity 1 and
identify it. Guide the class to ask
the pupil 1f he 1ikes that item. Have
the pupil select a picture from Activi-
ty 2 as you point to that set and ask,
"Which of these pictures goes with your
picture?" Have the class ask the pupil
which item he 1ikes better.

P1: /selecting picture of cherries/
These are cherries.
T&C: Do you like cherries?
P1: Yes, I do.
T: /pointing to the Act. 2 pictures/
“Which of these pictures goes with
your picture?
Pupil 1 selects cherry pie.
T&C: Which do you 1ike better, cherry
pie or cherries?
P1: I like cherries better than cher-

ry ple.

Tape up the pictures in groups of
“1ikes" and "likes better". Repeat the
procedure with seven other pupils.
Remind the class that one group of pic-
tures is food that some of them like
and the other group is food some of
them 1ike better. Count each set and
guide a volunteer to write the corre-
sponding numeral by each set.

TARE-OFF _IDEAS
*Coliect raw and prepared food {items
and have the class experiment grouping

items together in different ways.

LESSON 47
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Review LINGUISTIC FOCUS Introduce
Do you like to ( ? Do you like oranges better than
Do you like ( ‘ orange juice?
Yes, (1) do. Yes. I like oranges better,
No, (we) don't.
I Tike ( ) better than ( ). us
: eat, drink
L orange; milk
orange juice; chocolate milk
food fried chicken; baked chicken
LINGUISTIC COMMENTARY .
Typical language problems are: confusion
in word order in noun modifiers, as chicken
fried for fried chicken; loss of to and of
Tn ITke to eat and all of us; confusion Tn
pronunciation of eats and its; and substi-
tution of “use* for juice, "shicken" for
chicken, -*shocolate* Tor chocolate.
‘Review S CONCEPTUAL FOCUS Introduce
Matching items by finding common Generalizing that all families need
attributes : : food
Demons trating preference , Identifying numeral 8

CONCEPTUAL COMMENTARY

A typical conceptual problem is: diffi-
culty recognizing the relationship between
a raw, unprepared food and the same food
when it is fried, baked, processed as
Juice, etc.

I

Activity 1:

Activity 2:
Activity 3:

MATERIALS

Use the accompanying pictures of oranges, orange juice, a person
eating an orange, and a person drinking orange juice, tape,
Wink and Blink. |

Use the pictures of milk, chocolate milk, baked chicken, and fried
chicken, and Wink. '

Use the food pictures from Activities 1 and 2, chalk and tape.

R —




Y. ORANGES AND ORANGE JUICE
Tape up the pictures of someone eating

an orange and someone drinking orange
Juice, and place apart on the chalk
tray the pictures of oranges and orange
Juice. Point to the oranges and read
the label for and then with the class.
Ask the class about the oranges and
have Wink model the responses. Then:
have Wink match the oranges with the
"eating” picture. Next, ask the pup-
pets if they 1ike to eat oranges.

Guide the class to repeat the question.
Have Wink respond affirmatively, and
Blink negatively.

T: /pointing to picture of oranges/
What are those?
W: They're oranges.
W&C: They're oranges,
T: Which picture goes with that one?
W: /taping oranges near eating pic./
This one.
T: /asking both puppets/
Do you like to eat oranges?
T&C: Do you like to eat oranges?
: Yes. I like to eat oranges.
B: No. I don't 1ike to eat oranges.
Point to the juice picture as you read
the label for and then with the class.
l}epeatttheddi alog s‘t;bsi;ti t:ting drink
or eat and orange juice for oranges.
Guide the class to ask Wink whic
she 1ikes better.

T&C: Do you like oranges better than
orange juice?
W: Yes. 1 like oranges better,

Repeat the last dialog with individ-
uals asking and answering the question.

2. FAMILIES NEED FOOD

Display pictures of milk, chocolate
milk, baked chicken, and fried chicken.
Read the milk labels for and with the
class. Ask Wink and the class about
each item. Ask several pupils if they
11ke one of the items. Accept negative
as well as affirmative replies.

T: What's that?
W&C: That's (chocolate milk).
T: Do you 1ike (fried chicken)?
P1: (Yes). I (1ike) (fried chicken).

,‘,.._c.—'—-,_-.__’-—h,‘\

Identify all the items as being food
and have the class repeat. Then ask
Hink if everybody likes to eat the

same food. Have the boys repeat the
question and the girls the response.

T: /to Wink/ B
Do all of us 1ike the same food?
T&s: Do all of us 1ike the same food?
W: Nc, we don't.
WaGs :

No, we don't.
Ask Wink if all families need food.
Have the girls repeat the question and
the boys the response. ‘

T: Do all families need food?
T&Gs: Do all families need food?

W: Yes. A1l families need food.
W&Bs: Yes. A1l families need food.

Have the boys ask the last question.

3. SHOWING PREFERENCE

Or the board tape the pictures of food
from the first two activities. Have
the class identify them, then guide
the class to ask one pupil at a time if
he l1ikes an item. Record affirmative
answers with a mark over the picture.
Continue until all pupils have re-
sponded and one item has nine marks.
Ask what set each is and write the
corresponding numerals. Next ask if
everybody 1ikes the same things.

C: /as teacher points/
(Those) (arego(oranges).
T&C: /after all items are identified/
Do you l1ike to (eat) (oranges)?
P1: (Yes), I (do). ‘
T: /after all have .responded and
. affirmatives have been recorded/
What set is {t?
C: One,...(nine).
(nine).
T: /after all sets are identified
and the numerals written/
Do all of us 1ike the same food?
c: NO. we dOﬂ't. ‘ '

"TAKE-OFF TDEAS
*CoTiect pictures of different kinds
of foods from around the world. Dis-

cuss the pictures with the class and

It's a set of

group them in different ways.

LESSON 48
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Review LINGUISTIC FOCUS Introduce -
How many families ( ? What kind of (house) is 1t?
Do a1l famildes ( It's (a) (wooden) house.

It's made of (wood). |
A1l families need (houses) to

(1ive in).
house, food, clothes; people brick, wood, concrete ,
live, eat; need wooden; one-family, apartment
all; same, different wear )
"LINGUISTIC COMMENTARY

Typical language problems are: loss of
pronoun it, as in Is made of wood for It's
made of wood; substitution of house in
which to 1ive in for house to Tive n;
substitution of house of wood, house of
brick, for wooden house, brick house, and

‘ 'agamen" for amrtmenf.

Review CONCEPTUAL FOCUS Introduce
Identifying the empty set Observing that houses differ in size,
Generalizing that all families shape, and materials they are made
need food and clothing of

Identifying houses using one variable
at a time such as number of fami-
lies housed

Generalizing that ali people need
housing

Identifying numeral 10

N

CONCEPTUAL COMMENTARY
A typical conceptual problem is: diffi-
culty understanding that some shelters may
house many families while others only
house one family, or may be empty.

MATERIALS

Activity 1: Use the accompanying pictures of a concrete apartment house, brick
house, and wooden house, Wink, B1ink, tape, and chalk.

Activity 2: Use the pictures of houses from Activity 1, the pictures of food
from Lesson 47, and the magazine cutouts of clothes from
Lesson 46, Wink and Blink.

Activity 3: Use the pictures of houses from Activity 1, and chalk.




w ' T
ape the accompanying pictures of a

concrete apartment house, a brick one-
family house and a wooden one-family
house to the chalkboard. Identify
each as a type of house, telling what
it's made of. Ask Wink what kind

of house each is. Have the class re-
peat each statement.

That's (an) (apartment house).
~ It's made of (concrete).
T&C: That's (an) (apartment house).
I1t's made of (concrete).
T: /to Wink/ | ‘
What kind of (apartment house)
is it? .
W: It's a (concrete) (apartment
. house).
T&C: It's a (concrete) (apartment
house). - | :

o

Draw a stick figure family near each
one-family house and several families
near the apartment house. Draw lines

. to connect the families with their

houses. Point to the brick house,
helping the class ask Blink how
‘many families live in that house. .
After Blink responds, help the class
say, “It's a one-family house."

"T: /to B while pointing/ |
. How many families live ir that
house?
T&C: How many families live in that
» house?
B: One family.,
T: It's a one-family house.
T&C: It's a one-family house.

Continue with the other houses, guid-
ing one group of pupils to ask the
question and another group to answer.
Substitute apartment house .for one-
family house where appropriate.” Repeat
aving erent groups question.

2. __WHAY FAMILIES NEED .

Show the p1 ctures from Activity 1.
Divide the class in two groups.

Have Group 1 ask Group 2 the ques- .

tions. Have Wink model the ques-
tions and Blink the responses.

W: Do all families live in the

in, food to eat, clothes to wear.
: -T: /pointin

Lesson. Give the children practice in

o

same kind of house?
W&G1: Do all families live in the
same kind of house?
3: No. Families live in dif-
ferent kinds of houses. -
B&G2: No. Families live in dif-
ferent kinds of houses.
W: Do all families need houses?
W&G1: Do all families need houses?
B: Yes. All families need houses
to live in. -
B&G2: Yes. All families need houses

Repeat having Group 2 ask the questions,
using %. Next, show pictures of
houses, » and clothing and ask what
things families and then people need.
Aid the responses, using houses to live

g to each picture in turn/
What things do (families) need?
C: (Fanﬂiegg need (houses) to (1ive in).

3. FAMILY SETS

Draw pictures of eleven families, ten

near the picture of the concrete apart-

ment house, one near the brick house,

and no families near the wooden house. |

Draw 1ines between the families and i
|

houses, leaving the wooden house empty.
Point to each house asking what kind
of house each is and how many families
live in each. Have the class identify
each set of families in each house.
Write the numeral of each set.

T: /pointing to each house/
- What kind of (house) is that?
T&C: It's a (concrete) house.
T: How many families live in that
(house)?
C:  /counting with teacher's help/
(Ten).
T: What set is 1t?
Teacher writes 10.
C: (Ten). It's (a set of temn).

Repeat with tﬁe other combinations of
families and houses.

*Collect all the pictures used in the

rouping them in different ways.
LESSON 49
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MIGRANT
PROGRAM

REVIEW-EVALUATION

This lesson aims at determining how well pupils incorporate the structures
of Unit 5 into modivied language situations. You should attempt to elicit
individual responses from all pupils and keep accurate records on the fol-
lowing RECORD SHEET. This should help you focus on specific problems.

The concepts listed in INCLUDED CONCEPTS are not necessarily the most im-
portant ones in Unit 5. They were selected because of their suitability
in reviewing the language structures.

The DIALOGS in Lesson 50 do not represent the only structures that pupils
might use; they are only sample responses. A stimulus is given and the
pupil will select his answer from among those structures he knows.

g

LINGUISTIC PROGRESS CHECK

Using expressions of mass quantity: none, any, some, all
Using comparative with as many (--)..as and better than
Identifying sets of zero and six-ten

Using inflected genitive as Manuel's and Rosa's family

LA

INCLUDED CONCEPTS

Identifying sets of zero and six-ten

Comparing quantities of objects

Identifying and discriminating types of foods

Identifying houses using one attribute at a time
such as number of families housed

Demonstrating preference S

Describing basic needs

MATERIALS

Activity 1: Use a gicture of 2 tomatoes and 4 cherries, another of 5 oranges
and 2 apples, another of 7 cherries and 3 apples, another o

. 6 tomatoes and 1 orange, 2 empty sheets of paper and 6 chairs.
Activity 2: Use the accompanying pictures of Lrick, wooden, and brick apart-
ment houses, the 3 house pictures from Lesson 49, the 5 pictures
of families from Lesson 41, the picture of Juanita's family from
| Lesson 45, pictures of food from Lessons 47-43, tape and chalk.
Activity 3: Use the food and shelter pictures from Activity 2, the magazine
clothes cutouts from Lesson 46, tape and chalk.




T. WHAT SET?

Place six chairs in front of the class.
On each place either one of the accom-

panying food pictures, or a blank sheet

of paper, face down. Have a pupil stand

by each chair. Have a pupil look at
his picture. Tell the class to ask him
what set he has. Before he responds,
have him show his paper to the class
and count the items. ‘ |

T: /to class/
Ask (Juan) what set he has.
C: (Juan), what set do you have?

, Pl: One...(six). I have a set of (six).

T: Ask (Maria) what set she has.
C: (Maria), what set do you have?
P2: - Zero. I have the empty set.

Continue until all six pupils have an-
swered. Then have a volunteer ask an-
other to compare the number of cher-
ries in two of the pictures.

T: /pointing to two pupils in front/
Ask (Jose) if (Juan) has as many
_cherries as (Pedro).

Vi: (Jose), does (Juan; have as many
cherries as (Pedro)? -

¥2: No, he doesn't. (Juan) has four
cherries and (Pedro) has seven.

Continue comparing the number of any
two items. Vary the activity by tell-
ing volunteers, "Ask (Pepe) if (Carlos)
has any (apples)," and, "Ask {Juan) if
all of those are (oranges)."

2. HOUSES AND FOOD :

Tape up the three accompanying house
pictures and the three2 house pictures
-from Lesson 49. On-a table place the
food pictures from Lessons 47 and 48.
Give a family picture to each of six
pupils and have them pretend to be-
long to the pictured family. Have
each stand by a house. Ask a volun-
teer about the house a pictured fam-
ily lives in. Then have volunteers
ask a pupil “"family" member vihat

kind of house he lives in.

T: Does (Rosa)'s family live in a
one-family house or an apart-
. ment house?
Vi: (Rosa)'s ramily lives in a one-

" responds.

~ Show several books conitaining pictures

e T T e s --)

family house.

T: {Al), ask (Sue) if she lives in a
wooden) house or a (brick) house.

v2: (Sue), do you live in a (wooden)
house or a (brick) house?

P1: I live in a (wooden) house.

Continue with the other pupils. Then,
have each pupil choose two pictures of
food and return to his "house". - After
each pupil identifies his food, have
volunteers ask each one which of his
two foods he likes better.

T: Ask (Jose) which he likes better,

w (fried chicken) or (apple pie).

V3: Which do you like better, (fried
chicken) or (apple pie)?

P2: I like (apple pie) better than
(fried chicken).

3. ANSWER TIME: TAWMILY NEEDS

On the chalk ledge place the pictures of

food, clothing, and shelter. Call on pu-

pils to identify each picture and tell

what each is used for. Encourage the .1
children to be specific.

T: /holding up picture/ i
What's this a picture of?

P1: A house.

T: What kind of house is it? |

P1: It's a wooden house. ‘

T: What's 2 house used for? ]

P1: To sleep in. ' |

After all the pictures are identified,
guide the class to group the pictures
into three lists: food, clothing, and
shelter by pointing to the like items
asking, "Are these pictures alike?"
Then ask, "Why are they alike?" Label
each group with the appropriate. word,
identifying the word. Then ask, "What
kinds -of things do families need?"
Point to each group after the. class

[ TAKE-OFF_PROGRESS CHECK

of different types of houses with fam-
ilies. Have pupils take turns identi-
fying the family members and the house
types. Then, have pupils tell how many
members are in a family and have volun-
teers write the corresponding numerals.

LESSON 50 -
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RECORD SHEET - LESSON 50

Following is a 1ist of the main structures checked in Lesson 50. As. each pupil
responds to an item, place a mark indicating whether he uses a Standard or
Non-Standard form. Compute the percentage of times the Standard form was used
by dividing the number of Standard form uses by the total number of times the
structure was used and multiplying by 100. This is the percent of successfully
manipulated structures. For example: . :

Structure Standard Non-Standard Total Percentage
I have the . |
empty set. THL T THAL 15 10/15x100=67%

;or this structure, there were fifteen responses; 67% of these were in Standard
orm.
' PERCENTAGE }
STRUCTURE | STANDARD | NON-STANDARD | TOTAL STANDARD
—— |

1. I have the empty set.

Does (Juan) have as many |
- , 1 | - _

(Yes/No), (he) ‘ L
(does/doesn‘t). -

(Jose) has (two) (--). ..
Does (Sue) have any (--)2 4

(Jo) 'doesn't have any |
(-=), f f 4

Are all of those (--)?

2. (Rosa)'s family lives in
e (one-family) house.

Do you live in a (wooden)
- __house or a (brick) house?

I live in a (concrete)
house. ‘

Which do you 1ike better,
_{==) or (--)? - -

1 like (-<) detter than

- °

...(Rosa)'s family | | -
{___...(fried) (chicken)

—




_THANK_YOU_FOR_YOUR COOPERATION _
Ne are not only interested in the success of our lessons, as indicated on
the other side of this sheet, but we would 1ike to take your comments into
consideration when we revise the lessons. Therefore, please rate each
lesson (1 = low, 5 = high) and return the sheet to:

Michigan Migrant Primary Interdisciplinary Project
Washtenaw County Intermediate School District
3800 Packard Road, Ans Arbor, Michigan 48104

Clarity of | Teachability | Relation to | Relation to {
Lesson Instructional of Pupils’ Other Areas
: Intent Activities Language -~ of

- Needs Curriculum

41 12345 12345 12345 12345
42 12345 12345 12345 | 12345
a3 12345 12345 12345 12345
a4 12345 12345 12345 12345
a5 12345 12345 12345 12345
a6 12345 12345 12345 12345
a7 12345 12345 12345 12345
a8 12345 12345 12345 12345
a9 12345 12345 12345 12345
50 12345 12345 12345 12345

- Suggestions for improving objectives:
Suggestions vor improving activities:
Other comments:

NAME ' SCHOOL
POSITION CITY
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KICHIGAN

INTERDISCIPLINARY ORAL LANGUAGE

MIGRANT |
The fi ohild soon di “that | |
mf:';:omwm.'mm:”m"ﬂq know the - O“' (’ L
difference between left and right! In addition to - 2 \*

direotions, space, time and speed relationships are often ,
used in first grade games, assignments, eto. in ordsr to meaning- .
fully participate in School activities, the Spanish-epeaking ohild nseds to !
underetand and use questions and statements in Ewglish oonoemning such relationships.

LINGUISTIC FOCUS

Unit Six contains'questioﬁs and answers pﬁovidiﬁbzthe pupils practice in:

USING EXPRESSIONS OF USING EXPRESSIONS OF MEANS ~ USING ORDINAL NUMBERS

DIRECTION AND LO- WITH IN, ON, BY " FIRST THROUGH SEVENTH
| USING AS---AS, -ER THAN,  USING IT AS SUBJECT PRO-
USING SINGULAR POS- " -EST COMPARING ADJECTIVES  NOUN AND AS PSUEDO-

SESSIVE PRONOUNS AND ADVERBS .~ SUBJECT
AS HERS, MINE, HIS -

: | CONCEPTUAL FOCUS |
Unit Six contains activities which are basically designed to help the first grade
~ child with the following: g

IDENTIFYING AND NAMING ~ IDENTIFYING BASIC LAND  SEQUENCING ACTIONS BY
DIRECTIONS, RELATIVE AND WATER TYPES DESCRIBING WHAT HAP-
POSITIONS, DISTANCES PENS FIRST, SECOND,

' IDENTIFYING THE GLOBE THIRD ,

COMPARING LENGTHS, HEIGHTS, AS A REPRESENTATION -
SIZES, AND DISTANCES OF THE EARTH IDENTIFYING POSITIONS

| | OF OBJECTS USING
USING A SIMPLE MAP | FIRST, SECOND, THIRD,

ETC.




MICHIGAN
| MIGRANT
PROGRA!

INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES

LABIC CONCEPTUAL FOCUS: designed to be introduced in Spa.nish'

left, right, straight ahead

tween drawings

Identifying, demonstrating and naming movements of direct:.on such as up, down,

Identifying the relative positions close to and far from
Discriminating distances between objects and people and the length of lines be-

Describing the relative location of objects in the clasaroom

Describing lengths by direct and indirect comparison

Relating location of the school to pupils' homes '
Discriminating between the length of time needed to cover a short distance and
~ that needed to cover a longer distance

RIALS:
Activity 23

. for Lesson Ll.
Activity 3:

Activity b:

Prepare the accompany:.ng cutouts of classroom objects; use a card-
board box, tape, and Rosa's cutouts from Spanish Support Activity

Prepare 3 colored strips of paper of different sizes; use paper and
pencil for each child, and chalk.

Use the accompanying pictures of the school, and school bus, and
several house pictures from Activity 3.

1. ILOS TRERES

Practique con los nifios unos cuantos
ejJercicios poniendo los brazos o un pie
arriba o abajo asf como la cabeza mi-
rando arriba y abajo alternativamente.
Permita a un nifio o grupos que den las
indicaciones.
que serfn trenes. Algunos otros nifios
indicarfn a los trenes las direcciones
que deben seguir. Mientras un tren ca-
mina, el otro estarf parado y obser-
vando. Gufzlos para que usen Crucen a

la derecha, A la izquierda, Sigan recto

y Paren. Pregunte al grupo que observa
que movimiento hizo el otro tren. Al-
terne el grupo que actfia.

2. LA SALA DE CLASE

Ayude a los nifios a representar la

(to accompany lesson 51)

Forme dos filas de niiios

(to accompany lesson 52)

THE TRAINS

Practice several exercises having pu-
pils put their hands or a foot up or
down, and alternate looking up and
down. Allow a pupil or groups to give
the directions. Form two lines of pu-
pils to be trains. Have other pupils
tell the trains the dfrections that
they should follow. While one train
is moving, have the other stand still
and observe. Guide them to use Turn to
the right, To the left, Go straight
ahead and Stop. Ask the observing
group what movement the other train
made. Alternate the group which moves.

THE CLASSROOM

Help the pupils depict the classroom

B
. ,-«..—-—:-,-"«,-._A_.y.\
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clase. Use una caja de cartén. Colo-
que en los lados recortes de ventanas
¥ puertas, representando las que haya
en cada pared. Un nifio colocaré la
silla y otro la mesa que se acompafian ,
cerca y lejos de la puerta respectiva-
mente. Pregunte dénde estén. Haga que
usen cerca y lejos en la respuesta.
Reparta los recortes de la familia de
Rosa para que los coloquen en diferen-
tes sitios. Pregunte dfnde estf cada
cosa para que los nifios describan la
distancia entre dos objectos.

3. LAS CASAS DE LOS NIROS

Muestre tres tiras de diferente color
Yy tamafio. Pida a dos nifios que sosten-
gan cada tira por un extremo. Haga que
observen y digan cufl es mfs larga y
cuél més corta. Despufs de compirar-
las guielos para que deduzcan que no
hay dos iguales. Reparta hojas de pa-
pel y lépices. Pida a los nifios que
dibuJen su casa. Dibuje la escuela en
la pizarra. Coloque las casas en lu-
gares que representen donde se encuen-
tra la de cada nifio. Corte las tiras
al tamafio de la distancia entre la
escuela y cada una de tres casas. Com-
phrelas preguntando cufl casa estf mfs
lejos o ms cerca.

k. EL AUTOBUS

Agrupe varias sillitas para formar una
.escuela. Coloque la l8mina apropiada
en una de ellas. En forma similar for-
me varias casas a diferentes distancias
de la escuela. Sitfie un nifio en cade
casa. Represente un autobfis con un
nifio sosteniendo la lfmina que se acom-
pafia. Pregunte a los nifios cufl casa
estd mls cerca, cufl més lejos y cubles
a igual distancia de la escuela. Dfga
al autobfis para dénde debe cruzar para
pasar a cada casa a recoger los niiios,
Cada vez. que. el autobfis pare pregfntele
que hizo primero, despufs y por Gltimo.
Pregunte cufl nifio anduve mis tiempo

en autobis y por qué. Compfrelo con

el que arduvQ menos tiempo haciendo que
observen que el que vive mfs lejos tar-
da més en llegar.

(to accompany

(to accompany

using a cardboard box. On its sides
tape cutouts of windows and doors to
represent those which are on each wall.
Have one child place the accompanying
chair and another the table near and
far from the door respectively. Ask
vhere they are. Have them use near and
far in the answer. Hand out the cut-
outs of Rosa's family so that the pu-
pils may put them in different places.
Ask where each item is, having the
children describe the distance between
the two objects.

lesson 53) THE CHILDREN'S HOUSES

Show three colored strips of paper of
different lengths. Ask two pupils to
hold each by its end. Have them ob-
serve and tell which is longer end
which is shorter, and guide the pupils
to deduce that they are not the same.
Pass out sheets of paper and pencils.
Ask the pupils to draw theii house.
Draw the school on the board. Place
the houses in positions that repre-
sent the locations of the pupils' real
homes. Cut the strips of paper to the
length of the distances between the
school and each of the houses. Compare
them and ask if a certain house is
Gloser to or farther from the school.

lesson SkL)

Group several chairs to form a school
and place the appropriate picture on
one. Similarly, form several houses

at different distances from the school.
Place a pupil in each .house. Form a
bus with two lines of pupils. Give the
accompanying picture to one "bus pu-
pil". Ask which house is closer, which
is farther and which ones are the same
distance from the school. Tell the
"bus" which turns to meke to pick up
the pupils. Each time the bus stops,
ask the class which turns they made
first, next and last. Ask which pupil
rode longer and why. Compare his time
with the pupil who rode the least time.
Have the class observe that the one who
lives the farthest takes longer to ar-
rive.

e T T PR et e

THE BUS -
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- INTERDISCIPLINARY

- ORAL LANGUAGE  LESSON 5|
Review LINGUISTIC FOCUS Introduce

Go ( . ' (Turn) (to the left).

which {____) Put your (left) (hand) (up).

which (hand) did (he) put (up)?
(4e) put (his) (left) (hand) (up).
Which way did (he) turn?

to the (right, left); straight ahead !

your, his, her (right/left) hand; (right/left) foot
and put (up, down); turn }
| LINGUISTIC COMMENTARY

Typical language problems are: substitution
of the for his or her, as in Put up the right
hand; use of "putted™ for put; loss of did gn
questions; addition of to with which, as In

To which way did he turn?; and substitution
F of "estraight” for straight.

Review CONCEPTUAL FOCUS Introduce
Identifying, demonstrating and naming |
. None movements of direction such as up,
down, left, right, straight ahead

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
distinguishing right from left; responding
w}th actions to verbal commands about direc-
tions.

MATERIALS
Activity 1: Prepare a word label that says right; use the accompanying pic-
ture of a jungle, tape, and Biink.
Activity 2: Use Blink.
Activity 3: Use Blink.
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Divide the class in two groups. Iden-
tify the accompanying picture and tell
them to pretend they are deep in the
jungle, and they must be careful to
give each other proper directions so
they don't get lost. Take a walk in
the "jungle”, with Group 1 following
you in twos. As you make a turn, tell
which way to turn. help each pair of
pupils tell the next pair which way to
turn. Include stop in each command.

T: /turmning left, to P1&P2/
Turn to the left and stop.
P1&P2: /turning left, to P3&P4/
Turn to the left and stop.
T: /turning right, to P1&P2/
Turn to the right and stop.
P1&P2: /turning right, to P3&P4/
Turin to the right and stop.

Continue including Go straight ahead
as a directtve. Repeat with Group 2.
Choose a volunteer to walk around the
"jungle" making various turns. After
each turn have him stop. Help Group 1
ask Group 2 which way he turned. Have
Blink help Group 2 respond.

T: /after V turns right and stops/
Which way did he? turn?
T&G1: Which way did (he) turn?
B: /modeling for Group 2/
sﬂe) turned to the (right).
B&G2: (He) turned to the (right).

Continue having other volunteers walk,
alone or in small groups, in the "jun-

"walkers" the question.

2. TELL THE AGIION

Demonstrate, and have volunteers dem-
onstrate, up and down. Then have the
class show their hands and fezt. Read
and attach a label saying right on
your right hand. Standing with your
back to the class, tell which is your
right hand, left hand, right foot and
left foot. Demonstrate that even when
you face the class your right hand is
still the same. Explain that this is
true of the left also. Divide the
class in two groups. Choose a pupil
from Group 1 to put his hand or foot

gle" while Group 2 asks Group 1 or the

4 o ST e s 2]

up or down. Then help Group 1 tell
Group 2 to do whatever the pupil does._

T: /to G2 as P raises left hand/
Put your left hand up.

Gl: /with teacher's help/
Put your left hand up.

Guide Group 1 to ask Group 2 about what
the pupil did as Blink helps Group 2.

T: Which hand did (he) put up?

T&G1: Which hand did (he) put up?
B: /modeling for Group 2/

zHe) put (his) left hand up.

B&G2: (He) put (his) left hand up.

Continue with a different pupil, having
Group 2 ask Group 1 the questions.

ave the class iine up singie fTile,

Explain that each is going to take a
turn giving instructions to the class.
As each pupil gives a command, the rest
of the class will carry it out.

P1: Put your left hand up.

P2: /after class raises left hand/
Turn te the right.

P3: /after class turns to right/
Put your right foot up.

Continue until everyone has given a
command. Then divide the class in two
groups. Have a pupil in Group 1 si-
lently carry out an action. Then help
the rest of Group 1 ask Group 2 the

appropriate question, either Which wa
did (he) turn? or Which (hand]@__'&‘]’_lié_
put {up)7 as Blink helps Group 2 reply.
T&G1: /after V turns left/

Which way did (he) turn?
B&G2: (He) turned to the left.

Continue having other members of Group
1 perform an action. Then repeat with
Group 2 asking the questions after one
of its members performs the actions.

TAKE-OFF_IDEAS
*0n a1l the cupboard doors in the room
place the words r%_gg_g and left and out-
lines of right and left hands so pupils

can match them with their own hands.

LESSON 51
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mm ORAL LANGUAGE LESSON 52
Review I.lNGUiSTlC FOCUS — Introduce
slt):s (on) (the desk). gs (Pll(l:';sg }h\e az](lo?g)sa?hgdrg;s)?
(:: :szft 33'1)_:)(551);_). Ise:'(;::;n;;saé ?c::se :no tl:e desk as
far from, close to, from (__) to (_)
on 1ine
draw Tong, short
desk, chair, door, window his, hers _

LINGUISTIC COMMENTARY

Typical language problems are: loss of is;
substitution of is no for isn't; confusion
of his and hers; confusion of her and hers;
:ub?f;'otutim of “hees" for his and “chort"

— S

Review CONCEPTUAL FOCUS Introduce

Identifying the relative positions
close to and far from in the class-
room’

None Discriminating relative distances be-
tween objects and people

Discriminating the relative length of
lines between drawings

Describing the relative location of
objects in the classroom

CONCEPTUAL COMMENTARY

i : A typical conceptual problem is: deter-
t mining relative distance of objects, and
| relative length of lines.

| MATERIALS
f Activity 1: Use the accompanying picture of a tiger, a desk, and Wink.

Activity 2: Use chalk, and Blink.

Activity 3:  Prepare a map of the classroom; use the accompanying map as a
model, chalk, and Wink.
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Y. TIGER ON THE DESK

Identify Blink's friend, the tiger, in
the accompanyin? picture and display it
on a desk. Tell the class where the
tiger is, and then have Wink ask the
class about his location. Next, stand
close to the desk and then move away,
giving your location each time. Have
Wink ask about the location of various
pupils. Help the class respond.

T: /showing, then placing picture/
This is a tiger. He's on the
desk.

W: Where's the tiger?

T&C: He's on the desk.

T: I'm close to the desk.
/moving away/

I'm far from the desk.

W: Where's (Janet)?

C: /with teacher's help/
(Janet)'s (close to) the desk.

After identifying the locations of
several more pupils, have Wink help a
volunteer ask if one pupil is as close
to or far from the desk as another.
Model the class's reply.

W: /modeling for volunteer/
s iPaul as (close to) the desk

s (Mary)?

s (Paul) as (close to) the desk
as (Mary)?

T: /modeling for class/
No. (Paul) isn't as (close to)
the desk as (Mary).

C: No. (Paul) isn't as (close to)
the desk as (Mary).

I
a
I

Repeat with other volunteers.

2. THE LONG AND THE SHORT

On the board draw a chair, a window,

a door, and a desk various distances
apart. Have Blink draw a line between
two items. Identify the line. Help
the class tell a pupil to draw a line
between two more items. Cue the class
by pointing to the items.

T: /touching Blink's 1ine/
This is a line.
/to P, while pointing to items/
Draw a line from the (chair) to
the (desk).

T&C: Draw a line from the (chair) to
the (desk).

Continue, labeling each 1ine with the
pupil's name. Divide the class in two
groups. Help Group 1 ask Blink and
Group 2 about the pupils' lines.

T: 1Is (Paul's) 1ine as (1ong) as
(Jo's)? |
T&G1: Is (Paul's) 1ine as (long) as
(Jo's)? | |
B: Yes. (It)'s as (long) as (Jo's).
B&G2: Yes. (It)'s as (long) as (Jo's

Repeat with his, hers and short. Con-

tinue with different pairs drawing and
Group 2 asking the quastions.

3. UWHERE IS IT?

(]

- _
*During the day have pupils compare
objects to determine relative length.

As preparation, draw a map of your
classroom on the chalkboard, using the
accompanying picture as a model, but
placing your desks, door, etc. in their
relative positions. Explain that the
map is a picture of the room. Point to
the map door and then ask a pupil where
another map object is. Have him reply
with the relative location.

T: /pointing to map door/ )
Is the (table) far from or close
to the door? |

P1: It's (far from) the door.

Continue with other objects and pupils.
Divide the class in two groups. Have
two pupils come up and each draw a line
between two classroom features. Print
each pupil's name on his line. Have
Group 2 ask Group 1 if one line is as
short or as long as another. Have Wink
help Group 1 if needed.

G2: /with teacher's help 1f needed/
Is (Al's) line as (short) as
(Jo's)?

Gl: /with Wink's help if necessary/
Yes. (It's) as (short) as (Jo's).

Continue, using his and hers having
Group 1 ask Group 2 the questions.

LESSON 52




MICHIGAN | |
PROGRAN ORAL LANGUAGE LESSON b3
Review LINGUISTIC FOCUS Introduce
Is ( )? Whose (string) is (long)er, (Jo's)
( ) than ( ) ? or (Pete sg
iPete s) is (long)er.
| His) (string) is (Tong)er than
mrs [ ]

house, school
long, short string
close to farther from
his, hers; your, her, my whose; yours, mine

T LINGUISTIC COMMENTARY

Typical language problems are: substitution
of more for -er, as in more long; use of more
with -er forms, as in more farther; confusion
:}‘ ar':d ours, and ang mine; sulzstﬂi:g)-
on the (strin o for whose (str H
addition‘a?'the, as in the Joe's is Jonaer; and
substitution of "estreeng" for string.

| Review | CONCEPTUAL FOCUS Introduce
Identifying the relative positions 4 'Comparing the length of two strings
closer to and farther from deal- R2lating location of the school to
ing with a simple map pupils' homes
, V Comparing distances indirectly using
two strings

CONCEPTUAL COMMENTARY
A typical conceptual problem is: difficulty
understanding that distances can be measured
and these measurements compared.

MATERIALS

Activity 1: Prepare 1 long and 1 short piece of stﬂing. and two boxes, one
with a long piece of string, the other with a short piece, the
end of which comes out of a small kole in the box; use Wiai.

Activity 2: Use the accompanying pictures of the puppets' houses, chalk,
Wink, and Blink. | :

Activity 3: Use string, scissors, tape, and chalk.
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1. STRING IN THE BOX _

up a string and tell what it is.
‘Then have one pupil hold up a very
long piece and another a very short
one. Ask the class whose string is
longer. .Have Wink guide the response.

T: Whose string is (long)er,
~ (Joe)'s or (Pete)'s?
Jd:  (Pete)'s is (long)er.

“C:  (Pete)'s is (long)er.

‘Repeat the dialog using shorter. Give
each of two pupils a box with a piece
of string coming out of a small hole.

Divide the class in two groups, and
have Wink help Group 1 guess whose
string is longer. Compare the strings
by having the pupils pull them through
the hole, and then hold them up. Have
Group 2 ask Group 1 whose is longer.
Have Wink model the reply.

W: (Ned)'s string is (long)er
than (Bill)'s.
G1: (Ned)'s string is (long)er
than (Bill)'s.
G2: /after Ps pull strings and as
, they hold them together/
Whose string is (long)er,
{Ned)'s or (Bill)'s?
WaGl: (Bi11)'s is (long)er.

Replace the strings and mix up the box-
es. Continue with other pupils, some-
times using shorter. |

2.  CLOSE CHOOL

Draw a picture of the school on the
chalkboard. Put up the two puppets'
_houses, ¢x2 close to the school, the
other far away. Tell the class the
closer house is Wink's, and the far-
ther one is Blink's. Label them
with the puppets' names. Divide the
class in two groups. Guide Group 1
to ask whose house is closer to and
farther from the school. Use Blink
to model the response for Group 2.

T: Whose house is (closar to)
school, (Wink)'s or (Blink)'s?
Gl: Whose house is (closer to)
school, (Wink)'s or (Blink)'s?
B: (Wink)'s is.
B&G2: (Wink)'s is.

Move the pictures and repeat the dia-
log, having Group 2 ask the question.
Then, acting as Wink, ask a pupil
pretending to be Blink, "Whose house
is (closer to) the school, yours or

_mine?" Guide Blink to answer, "(Mine)

is." Then pretend the houses belong

. to two pupils and relabel them. Use

HWink to help Group 1 ask Group 2 if
the school is closer to one pupil's
house than to another's. Guide Group
2 to respond, using his and hers.

W&G1: Is the school closer to (Al)'s
~ house than to (Jil1)'s?
B&2: VYes. (It)'s closer to (his)
than to (hers). .

Continue having Group 2 ask the ques-
tion, and using farther from. Move
the pictures after each exchange.

3. HOW FAR?

On the chalkboard draw a school and

a few houses of pupils who live close
to and far away from school. Label
the houses with the pupils' names.
Point to two houses and have two vol-
unteers come to the board. Help each
measure the distance between a house
and the school with string by taping
one end to the school, stretching the
other end to the house, and cutting
and taping it. Compare the lengths.
Have a third pupil ask whose string is
longer, then whose house is farther
from school. Guide the class response.

V3: /as string length is compared/
Whose (string) is (long)er,
(Jo)'s or (Pat)'s?

C: (Pat)'s is.

V3: Whose house is (farther from)

school, (Phil)'s or (Tom)'s?
C: (Tom)'s is. '

Repeat, with other punils. Then have
volunteers question each other using
his, hers, your, my, yours and mine.
Continue, using Is the school (farther
from) (his) house than (from) (hers)?

| TAKE-OFF IDEAS

*During art have the class make clay
objects. Place the objects on a table
and discuss their relative locations.

LESSON 53
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turn, go, walk, come
left, right, straight ahead

ORAL LANGUAGE LESSON 54
Review L)NGUISTIC FOCUS | Introduce
as ( as How does (Blink) come to school?
| er than (First) (he) (turns) (right).

Does it take {(Paul) as long to (walk)
to school as it does (Alg?
It(gases (Ivy) longer than it does
0). :

first, then
take
Tong

—

LINGUISTIC COMMENTARY

Typical language problems are: do
and does; and inverted word order, as in

How comes Ivy to school?; confusion between
simple and s forms, as do-does, don’t-
doesn't; addition of the, as in to the

school for to school.”

loss of do

t——

Review
Identifying and naming movements

and straight ahead

CONCEPTUAL FGCUS

of dirvection such as left, right,

Introduce

Identifying the sequence of actions

in time, using first, then, etc.
Discriminating between the Tength
of time needed to cover a short
distance and that needed to cover
a longer distance

Locating home on a map

CONCEPTUAL COMMENTARY

A typical conceptual problem is:
culty understanding a map as a represen-
tation of a real physical area.

diffi-

Aétivity 1:
Activity 2:
Activity 3:

Use chalk and Wink.

MATERIALS

Use the accompanying hat for Wink, and Wink and Blink.
Use a large piece of paper, and crayons and Blink.




1. _MANY WAYS TO SCHOOL

Label one area of the room as Blink's
home and another area as the school.
Have the class sit in the "school"
area. Put the accompanying hat on
Wink. Tell the class that Wink is

~ a stranger who has moved in close to
Blink and she doesn't know how to come
to school. The class can help by
watching Blink and telling her to come
the same way. Choose a pupil to be
Blink. Have him walk around the room,
turning and going straight ahead, end-
ing at school. Help the class answer
Wink's question by watching Blink and
telling which way he goes.

W: /to teacher and class/
How does Blink come to school?
T: /as pupil Blink turns right/
First he iturns) iright).
C: First he (turns) (right).
T: /as pupil Blink goes straight/
Then he goesg sstraight ahead).
C: Then he (goes) (straight ahead).

Continue, asking if someone knows an-
other way, having other pupils be Wink
and Blink. :

2. THE THREE PATHS

On the floor chalk three paths, one
long and very crooked, one long and
straight, and one short and straight,
leading from three chalked "houses" to
an area marked school. Choose two vol-
unteers 1.0 walk along any two paths to
school. Identify their "houses". Have
them both start at the same time and
walk at about the same speed. After
they have arrived, have Wink help the
girls ask the boys about how long they
took.

W: /models for girls after Ps arrive/
Does it take (Paul) as long to
(walk) to school as it does (Al1)?

Gs: Does it take (Paul) as long to
(walk) to school as it does (Al1)?
T: /modeling for boys/
It (doesn't take) (Paul) as long
as it does (Al).

Bs: It (doesn't take) (Paul) as long
as it does (Al). .

Continue, having the boys question the

girls. Vary the activity by having
two pupils use the same path to get

to school. Have them start at the
same time, one walking and one running.

3. WHO LIVES WHERE

On a Targe piece of paper draw a map

of the area including school and a few
features such as stores, churches, and
major streets. Divide the class into
two groups. Choose a volunteer from
each group to come to the map. Help
each print his name in approximately

the place where he 1ives. Then have

one group ask the other about how long

it takes each volunteer to get to school,
pointing out the relative distance.

~ Use Blink to aid the response.

G1: /with T's help as she points to
names in turn/
Does it take (Ivy) as long to
(walk) to school as it does (Jo)?
G2: /with Blink's hely/
It takes (Ivy) longer than it
does (Jo).

Then have Blink help Group 2 ask Group
1 how their volunteer comes to school.
Have the volunteer demonstrate by walk-
ing around the classroom while you
draw the path taken on the map. Guide
Group 1 to give the correct directions.

G2: /with Blink's help/
How does (Ivy) come to school?
G1: /with T's help, watching vol-
unteer walk around room/
First (she) (turns) (right).
Then (she) (turns) (left).
Then (she) (goes) (straight ahead).

Continue having the Group 2 volunteer
walk. Repeat the whole activity with
other pairs of pupils.

*During recess, play a game of "Hot-

TAKE-OFF IDEAS R
*Have individuals let their fingers do
the walking to school on the map from
Activity 3 while the class sings,
"That's the way (he/she) goes to school”
to the tune of the Mulberry Bush.

Cold", having the class tell the "find-
er" to go to the left, right, etc.

LESSON 54




et T T e e »l

MICHIGAN
MIGRANT
PROGRAM

INTERDISCIPLINARY
ORAL LANGUAGE ™ LESSON 55

REVIEW

LINGUISTIC FOCUS - REVIEW
Using the comparative with as (long)..as, (long)er,

closer to and farther from -
UsTng possessive pronouns such as yours and mine

Giving commands concerning directions such as
straight ahead, left and right

CONCEPTUAL FOCUS - REVIEW

Demonstrating that it takes longer to cover a long
distance than to cover a shorter one when the speed
is controlled

Relating the location of the school to pupils' homes

Identifying and demonstrating movements of directions

MATERIALS

Activity 1: Prepare a sketch of the school; use 2 pieces of chalk and 2 pic- -
, tures of houses from Lesson 50.
Activity 2: Use the pictures and chalk from Activity 1, and 2 additional
pictures of houses from Lesson 50.
Activity 3: Use the picture of a tiger from Lesson 52, Wink, and Blink.




1. FROM | C ~
- TTT 01V1deith:uo
— class in
|School] B growps. Ex-
1ET plain that

you need some chalk and pictures and
that you are going to ask some pupils
to bring them as they walk from their
"homes” to “school". Tape your sketch
of the school on your desk. On the
floor, chalk outlines of houses on the
spots marked 1, 2 and 3 on the diagram.
Give chalk to two pupils and have them
stand in "houses" 1 and 2. Help t'2
class tell them "Go to school.” After
the pupils have walked to the "school"
nave Group 1 ask Group 2 if it takes
one pupil as long as the other.

Gl: Does it take (Joe) as long to
walk to school as it does (Mary)?

G2: VYes. It takes (Joe) as ?.ng as
it does (Mary).

Repeat the activity with two pupils in

“houses” 2 and 3. Give them each a

house picture from Lesson 50 and have

them bring them to the “school". Re-

peat the activity with new pupils and

::ny the language to include (long)er
an [

2. OUR HOUSES

At opposite ends of the board tape the
school sketch, and four houses from
Lesson 50. Have four pupils each
choose a house, put his name on it,
and identify it as his house. Divide
the rest of the class in two groups
and help Group 1 ask Group 2 which of
two houses is farther from or closer
to the school.

P1: /labeling his house/
This is my house.

T&G1: /after all houses are labeled/
Is the school (closer to) (Jo's)
house than (to) (Pete's)?

G2: No. (It's) (closer to)
(Pete's) than (to) (Jo's).

Continue comparing three more pairs of
houses, having Group 2 ask every other
question. Then help one group ask the
other whose house is farther from or
closer to school. After the group

N e e 1

responds, help pairs of pupils in front
ask each other the question.

T&G1: Whose house 1s (farther from)
school, (Rosa's) or (Pepe's)?
G2: (Rosa's) is. ~
T&P1: /to P2/
Whose house is (farther from)
school, (yours) or (mine)?
P2: (Mine) is.

3. LOST IN THE JUN

ve the picture of the tiger from Les-
lon 52 to a pupil and Wink and Blink to
two others. Tell the class that the
tiger, Wink, and Blink are lost in the
Jungle and that they need help to find
each other. Point to one lost animal
at a time and whisper directions for
the class to repeat.

T: /whispers to class and points/
{Go straight and stop.) -

C: (Go straight and stop.

T: /whispers to class and points/
iTurn to the right and stop.;

C: (Turn to the right and stop.

T: /whispers to class and points/
2Turn to the left and stop.;

C: (Turn to the left and stop.

Continue until the animals are together.
Repeat the activity with new animals,
having pupils take your place.

SUGGESTED FIELD TRIP

Arrange with an alde to take the class
to a nearby store or library. Divide

the class in two groups and have each
group map out a different route to the
destination on the chalkboard. Draw
sketches to represent places that will
be passed. Make sure that one route is
longer than the other. Have both groups|
start at the same time and at the same
place. Explain that each group should
walk at the same rate. While on route
to the destination, have the groups

tell the directions they are taking
using the vocabulary of Lessons 51-54
such as First we turn right, and Then
we go straight ahead. W%en the whole
class has reached the destination,

have one group ask the other Did it take
your group as long to walk to (the

store) as 1t did this group?
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and third

tunnels, and hills

Ordering mountains on the basis of height

Describing speed in terms of distance and time

Identifying and demonstrating travel on bridges and tunnels .
Identifying movement across, through, over and around es related to bridges,

FASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish: . .
Identifying physical features of earth and comparing their relatzv? sizes
Identifying the position in time and space using ordinal numbers first, second,

Identifying the sppropriate and fastest mode of travel
.Identifying a globe as a representation of the earth

MATERIALS:

pencil.

crayon.

English Lesson 59.

Activity 1: Prepare the accompanying cutouts of 3 mouutain climbers; use 3 vig

. pieces of paper, & crayon and tape. .
Activity 2: Use the pictures from Activities 2 and 3, English Lesson 5T and a .

Activity 3: Use 2 boxes, sufficient wrapping paper to cover them, a piece of
aluminum foil, 7 small toy cars, a small piece of paper and a

Activity 4: Use a globe, a large beach ball and the cutouts from Activity 2,

1. ESCALANDO MONTANAS

Dibuje en papel tres montafias en dife-
rente tamafio. Identiffquelas. Pregun-
te cufll es la més grande, cufl la més
pequefia y si hay dos iguales. Con una
crayola dibuje puntos que guarden la
misma distancia entre uno y otro desde
la falda hasta la cima de cada montafia.
Coloque la silueta de un escalador de
montafias en el primer punto de cada
montafia. Un nifio eyudarf a cada esca-
lador. Ayude a la clase a decir cuan-
do los escaladores subirfin de un punto
a otro. Haga notar cuando cada escala-
dor termina de subir. Pregunte cufl
termin de primero, cufl fue el segundo
¥y cuBl 2l tercero. Hégales observar
por qué. Pida a un nifio que coloque
las montafias por ordeh de tamafio.

(to accompan& lesson 56)

MOUNTAIN CLIMBING

Draw on paper three pictures of moun-
tains of different sizes. Identify
them. Ask which is the biggest, which
is the smallest and if there are two
of the same size. With crayon, mark
several points of equal distance from
the base to the peak of each mountain.
Place a cutout of a mountain climber
on the first point of each mountain.
Have a child help each climber. Help
the class say when the climbers should
go from one point to the next. Have
them note when each climber completes
his ascent. Ask which finished first,
second and third, end why. Ask a
child to put the mountains in order by
size.




- 2. RIOS Y LAGOS

3. VIAJANDO EN CARRO

~ nen que es un rfo.

k. LA ESFERA

D€ 1léminas de rfos en distintos tama-
fios a seis nifios. Ayude a la clase a.
comparar el tamafio de los dos mis pe-
quefios. ContinGie comparando los rfos
por su tamafio y ordenando las léminas.
Use n(imeros ordinales al hacerlo. Pre-
gunte cull es el mis grande y cufl el
més pequefio de 1os seis. Identifique
léminas de lagos y riachuelos. Muestre
l&minas de un hombre cruzando un lago
Yy un rfo en un bote. Diga que va a
igual velocidad. Identifique lo que el
hombre cruza. Pregunte en cufl caso
tardarf mfs y por qué. Permita a los
nifios que ordenen las lfminas de acuer-
do con la distancia que el botero tiene
que cruzar, y escriba los numerales.

Pida a los nifios que se paren alrededor
de su mesa. Coloque en ella una tira
de papel aluminio. Dfgales que imagi-
Haga un puente de
papel para cruzar el rfo. Use una ca-
J& cubierta con papel, digales que es
una montafia. Use otra cajla similar con
un hueco que represente un tunel.
tre siete carritos pequefios de juguete.
Permita a nifios que manejen por donde
Ud. y 1la clase les digan. Némbrelos

usando los ordinales primero a séptimo

seglin el momento en que comiencen a mo-
verse. Antes de mover cada carrito,
pregunte a la clase por d8nde va &ste.

Muestre una bola grande. Acérquela a
un nifio tanto que le sea imposidle wver
su forma. Explique que cuando se estf
puy cerca de una cosa es Aiffcil ver su
forma. Usando la esfera diga que lo
mismo sucede con la tierra; estamos tan
cerca que no podemos ver su forma. Co~
loque la bola en el suelo. Sefiale un
punto de partida y pida a un nifio que
cemine y a otro que corra alrededor de
ella. Al terminar pregunte cufl lleg$
primero y por qué. Muestre siluetas
de vehfculos y pregunte cufl podrfa
llevarnos m€s répido.

(to accompany lesson 57‘)

(to accompany lesson 58)

Mues-

(to accompany lesson 59)

RIVERS AND LAKES

Give pictures of rivers of different
sizes to six children. Help the class
compare the size of the two smallest.
Continue comparing the rivers by size.
Order the pictures by size using ordi-
nal numbers. Ask wvhich of the six is
the largest and which is the smallest.
Identify the pictures of lakes and
creeks. Show pictures of a man cross-
ing & lake and a river in a boat. Ex-
Plain that the speed is the same.
Identify what the man is crossing. Ask
in which case he will take longer and
vhy. Have the children put the pic-

" tures in order according.to the dis-

tance the boatman has to cross, and
write the numerals.

TRAVELING BY CAR

Ask the children to gather around your
table. Place a strip of aluminum foil
on it. Tell them to imagine it is a
river. Make a paper bridge to cross
the river. Cover a box with paper and
tell them it is a mountain. Use a
similar box with a hole cut in it to
represent a tunnel. Show seven toy
cars. Have each driver go to one place
at. & time as you and the class direct
him. Name the cars using ordinals from
first to seventh as they begin te move.
Before each car is moved, ask the class
vhere it is going.

THE GLOBE

Show a large ball. Place it so close
to a child that it is impossible for
him to see its shape. Explain that
when one is very close to a thing it
is difficult to see its shape. Using
the globe, say the same happens with
the earth; we are so close that we
can't see its shape. Put the ball on
the floor. Mark a starting point and
ask a child to walk and another to run
around the ball. When they finish ask
vhich arrived first and why. Show cut-
outs of vehicles and ask vhich could
carry us the fastest.

-~ o
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e ORAL LANGUAGE  LESSON 56
Review * LINGUISTIC COMMENTARY Introduce R
It's a ( ] Which (mountain) is the (high)est
a:;gh(T;::T:)is ( Jer? (Tg:£a;;:) is the (high)est
(That one ‘F'zs _____]‘Fe'r. The (secend) mountaingis (h.igh)est. |
The ( ) 1s (__Jer than the (He) climbed that mountain (second).
iy

h111, mountain; climb

first Tow, high; second, third

e

LINGUISTIC COMMENTARY

Typical language problems are: substitution
of most for -est, as in most high; use of
most with -est, as in most highest; loss of
past tense ending, as in He climb for He
climbed, and substitution of "heel" for hill
and "sird" or "tird" for third.

Review CONCEPTUAL FOCUS Introduce

Identifying mountains and hills and

ﬂ‘ comparing their relative sizes
Discriminating height of different
None mountains and different hills
Identifying the sequence of actions

in time using first, second, etc.
Ordering mountains on the basis of

height and using first, etc.

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty

in recognizing that terms such as high, higher,
highest, and low, lower, lowest are relative to
Eﬁg obJects under Tmmediate consideration.

MATERIALS

Activity 1: Use the 4 accompanying pictures of the highest mountain and hill
and the lovest mountain and hill, blocks and Wink.

Activity 2: Use the 2 pictures of mountains from Activity 1 and the accompany-
ing medium high mountain picture, tape, chalk and Blink.

Activity 3: Use one of the mountain climber cutouts from the Spanish Support
Activity for Lesson 56, the pictures of the 3 mountains from
Activities 1 and 2, and Blink.




o ST b 520

T.__TOWERING HEIGHTS

Have a pupiT ouild one high and one low
column of blocks close together. After
asking Wink about the height of each
colum, remove them and display and
identify the two accompanying pictures
of mountains. Ask about the height.

T: /to Wink, pointing to each column,
one at a time/

Is that high or low?

It's (high).

/pointing to high then low mt. pic./
What's that?

It's a mountain.

It's a mountain.

Is it high or low?

It's (high).

C: 1It's (high).

EedOE X

Continue, displaying the two accompany-
ing pictures of high and low hills,
asking Wink and the class to identify
and describe each. Then ask Wink and
~the ¢lans which of the hills is higher.

T: Eointin
Which is higher that hill or
that hill?

W: /pointing/
That hil1l 1is higher.

C: That hill 1s higher,

Repeat, with lower and then do the
same with the two mountain pictures.

2. HIGHEST AND LOWEST

Tape three pictures of mountains to
the board far from one another. Di-
vide the class in two groups. Point
to the first and second mountains and
guide Group 1 to ask Group 2 which is
higher., Have a pupil from Group 2
point to the higher of the two moun-
tains and have Wink help Group 2 reply.

T&G1: /as teacher points to first
and second mountains/
Which mountain is higher?
W&G2: /as pupil from G2 points/
That one is higher.

Repeat, pointing to the second and
third mountains. Then point to ali
three of the mountains and guide Group
1 to ask Group 2 which mountain is the

highest .of all. Have a pupi! from
Group 2 point to the highest and have
Wink help Group 2 answer.

T&G1: /as teacher points to all three/
Which mountain is the highest
of all?

W&G2: /as pupil from G2 points/

That one is the highest of all,

Repeat, using lower and lowest of all.
Alternate the question group, Then ar-
range the mountains in’ order of height,
count them with the class and under
each write the corresponding numeral 1,
2, or 3. Then guide the class to make
statements about the relative height of
each. Use The first mountain is the
lowest. The second mountain 1S higher
than the Tirst.” The third mounfain s

the highest of all.

3. _THE WOUNTAIN CLIMBER

Introduce the mountain climber to the
class, explaining that a volunteer is
going to help him climb the three
mountains from Activity 2. After the
mountain climber climbs the mountains,
ask which one he clinmbed first. Have
Blink model the reply.

T: /after volunteer has helped the
mountain climber up all three -
mountains/

Which mountain did he climb
first?

B: /pointing/

He climbed that mountain first.
B&C: /pointing/
He climbed that mountain first.

Repeat, asking which the mountain
climber climbed second, then third.
Repeat having groups of pupils ask
each other the questions.

LARNER=UT'T I.UEE
*During recess, lead the class in some
stretching exercises. Have them pretend
to decorate a Christmas tree, reaching
up high for some ornaments and down low
for others. Have them "reach for the

ble. Continuously use the lesson lan-
guage and compare the vartous height

of the pupils as they stretch and begd, L

LESSON 56
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sky* and then get down as low as possi- 4'
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PROGRAM '
Review LINGUISTIC FOCUS Introduce
(The second one) is (___)er. Which takes longer to cross?
Is the ( the ( )est of all? The (second) one.
(It)'s the )est of all.
Does it take as long to ( ) as |
it does to ( )? river, creek, lake
— cro
small, large; first, sgcond,_third wid:i narrow; fourth, fifth, sixth

LINGUISTIC COMMENTARY
Typical language problems are: 1loss of -s
ending, as in Which take longer for Which
takes longer, substitution 03 "four" or
"Fourt” for fourth, "feef" for fifth, “seeks"
for sixth, and "wite" for wide.

Review CONCEPTUAL FOCUS ~ Introduce
' Identifying bodies of water and CO®»
paring their relative sizes
Discriminating between bodies of wa-
, ter on the basis of width or size
None Identifying position of objects using
ordinal numbers. first-sixth
Describing time in terms of distance
Identifying the body of water taking
longest to travel over on the basis
of distance .

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding that the wideness of an object
deals with only one dimension while large-
ness can deal with many dimensions.

MATERIALS

Activity 1: Prepare 1 wide and 1 narrow piece of paper; use the accompanying
pictures of a wide and a narrow river, a wide and a narrow
creek, a large and a small lake, tape, and Wink. ..

Activity.2: Use the 2 river pictures from Activity 1, 4 more accompinying
C river pictures, tape, chalk, Wink and BYink.

Activity 3: Use the 2 accompanying boat pictures 0f a man cro§sin§ a river

and a man crossing a lake.




Y. RIVERS AND CREEKS

Tape one wide and one narrow piece of
paper on the wall. After asking Wink
about the width of each, display and
identify the two accompanying pictures
of rivers. Ask about the width.

T: /to Wink, pointing to each paper,
one at a time/

Is that narrow or wide?

That's (narrow).

/points to narrow, then wide river/
What's that?

It's a river.

It's a river.

Is it wide or narrow?

It's inarrow .

: It's (narrow).

rIlox X

Continue, displaying the two accompany-
ing pictures of narrow and wide creeks,
asking Wink and the class to identify
and describe each. Then ask Wink and
the class which of the rivers 1s wider.

T: /pointing/
Which is (wid)er, that river or
that river?

W: /pointing/
That river is (wid)er.

C: That river is (wid)er.

Continue, with narrower and then do the
same with the two creek pictures.
Repeat with two lake pictures, using

large, small, larger and smaller,

2. WIDE, WIDER, WIDEST

Tape in order of width on the board
six pictures of rivers. Count them
with the class and write the corre-
sponding numeral, 1 through 6, under
each. Then point to the first two
pictures and ask the class which is
wider. Have Blink model the answer,

T: /pointing to pictures 1 and 2/
Which river is wider?
B: The ssecond one.
T&C: The (second) one.

Repeat, pointing to the other pictures
in sets of two. Next, divide the class
in two. Have Wink and Group 1 point
to each river, asking if it is the
widest. Help Group 2 respond.

W: /pointing to picture/
Is the (first) river the widest
of all? ,
W&G1: 1Is the (first) river the widest
of all?
T&G2: No. It's not the widest. .
W: Is the sixth river the widest
of all? _ | N
¥WaGl: 1Is the sixth river the widest
- of all? o
TaG2: Yes. It's the widest of all.

Repeat with pictures of creeks, then,
using largest, repeat with lakes.
Alternate the groups.

3. _THE WIDEST TAKES LOWGEST

- Show pictures of a man crossing a river

and a lake in a boat. Guide the class
:‘? :dentify each body of water with
nk.

T: /pointing to pictures in turn/
What's this?
Wa&C: That's a (river).

Explain what is hap:ening in each piec-
ture and that it takes longer to cross
a wider or larger body of water. Then
divide the class in two. Point to
both pictures, guiding Group 1 to ask
Group 2 which takes longer to cross.
Have Wink help Group 2.

T&G1: /as T points to both pictures/
Which takes longer to cross?
WsG2: The (second) one.

Next, have one pupil point to both
pictures. Guide a second pupil to ask
a question about the time it takes to
cross the two bodies of water. Have

a volunteer and Wink reply.

T&P2: /as P1 points to river and lake/
Does it take as long to cross
the lake as it does the river?

WaV: It takes longer.

Repeat with other ‘sets of pupils asking
and answering questions.

TARE-OFF IDEAS |
*Rearrange rows of desks in the class-

room so that some aisles are wider and
some are narrow. Discuss the widths.
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Review
(He) went (___) the (hill).

river, creek
first, second, third, fourth,
fifth, sixth

LINGUISTIC FOCUS Introduce

How did {Juan) get to (the other side
of the mountain)?

Sridge, side, -town, tunnel
get

other; seventh

across, through, over

LINGUISTIC COMMENTARY

Typical language problems are: loss of
auxiliary did and non-standard worc order,
as in How Juan get for How did Juan qggg
confusion of get-qot, go-went; and sub-
stitution of "breetch" for bridge, "site"

for side, "oter” or "oder" for other,

“"true" for through, and “ober" ¥or over.

Review

None

CONCEPTUAL FOCUS " Introduce

Identifying bridges and tunnels

Demons trating movement o bridges and
through tunnels

Idestifying movement acress, through,
and over zs related to wridges,
tunnels, and hills

Identifying position of mountains us-
ing ordinal numbers first-seventh

CONCEPTUAL COMMENTARY

A typical conceptual prgblem is: difficul-
ty understanding the concept of going
through ar object when presented abstractly.

MATERIALS

Activity 1: Prepare a blanket-covered tabie; use the accompanying pictures of
a bridge and a tunnel, a board, chalk, and Wink.

Activity 2: Prepare a chalkboard sketch of the accompanying iltustration of 7

. mountains with roads and tunnels; use chalk, a mountain climber

from the Spanish Support Activity for Lesson 56, and Wink.

Activity 3: Prepare a chalk route to a “treasure chest" using the lesson dia-
gram on the right hand page, a box for a hill, a blanket covered
table as a tunnel, a chalked creek, a box marked X and filled
with candy; use the accompanying picture of a town, chalk, and

Wirk.




T, GETTING 10 THE 0

Show pictures of a briage and a tunnel.
As’. Wink and the class to name &ach.

T: /pointing to each picture/
What's that? ,

W: That's a (bridge).

C: That's 2 (bridge).

On the floor, chalk 2 river with a
hoard over it to serve as a bridge, and
nearby place a table with & blanket
over the long sides %o serve as a moun-
tain with a tunnel. Explain that the
class is going on an imaginary trip and
they will cross a bridge and go through
a tunnel.  Divide the class in two.
Have pupiis from Group 1 cross the
bridge one at a time. Have Group 2 ask
Group 1 how each pupil got to the cther
side. Model the question and have Wink
medel the response. | |

T: /pointing after P1 crosses/
How did ?Juan) get to the other
3ide of the river?
How did (Juan) get to the other
side of the river?
. W: He went across the bridge.
“ W8G1: He went acrcss the bridge.

T&G2:

Continue, alternating groups in the di-
alog. Repeat the activity again, hav-
ing pupils perform the action and talk
about going through a tunnel to get to
the other side of the mountain.

7. _THE_ROAD WITH SEVEN MOUNTAINS
Enlarge, on the chalknoard, the accom-
panying illustration of seven mountains
with tunnels and roads. Use a mountain
climber from the Spanish Support Activ-
ity for Lesson 56, having him go
through tunneled mountairs and over the
others. Divide the class in two
groups. As the ciimbar gets to the
other side of each mountain, guide
Group 1 to ask how he got there. Have
Wink heip Group 2 in the reply.

T&G1: /after MC is through Mountain 1/
How did he get to the second
mountain?

He went through the tunnel in
the first mountain.

/after MC is over Mountain 2/

WaG2:
T&G1:

How did he get to the third

mountain?
W&G2: He went over the second mountain.
Continue with the other mountains until
the mountain climber is ready for tie
severth mountain. Ask, "How do you
think he will get to the cther side of
the seventh mountain? Uill he go over
the mountain or through the tunnel?"
Call on volunteers to guess, using Over
the mountain, Through the tunnel. Have
the climber go through the tunnel and
help the class say, "He went through
the tunnel in the seventh mountain."
Repeat, alternating the question group.

3. THE TREASURE CHEST
V—Hill Town

N X
Tunnel — Creek
Using the above diagram as a guide. on
the floor, chalk a route to X, the
"Treasure Chest". Use a box as a hill,

& blanket-~covered table as a tunnel, a

chalked creek, the accompanying picture
of a town, and a box marked X, filled
with candy for the class. Identify
each object. Expiain that a volunteer
can reach the treasure if he follows
the route, but he must stop after pass-
ing each object. He can only move on
when the class answers your questions.
Give a volunteer the "chest" to bring
back after the ciasz answers the last
question. Have Wink aid the respcnses.

T: /identifying each object/
This is a (hill).
Jafter V passes first object/
What did (Jose) do?
W&C: He went (over) the hill.

Continue after the volunteer passes the
ather objects, eliciting, He went
through the tunnel, He went across the
creek, He went through the town. Have
the volunteer return. Repeat the above
questions. Hand out the “"treasure".

TARE-OFF IDEAS

*Using the set up in Activity 3, dis-
cuss With the class the relative dis-
tances between the various points along
the route. Change the route and con-
tinue the discussion.

LESSON 58
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Review LINGUIS "IC FOCUS Intiroduce
Howw did (John i ? ~ (John) went (over the mountainj (on
(Lou) (walked) (over) the hill. his bicycle).
Which is (fast)er, (a) ( ) or He went by (airplane).

7 in (a car); on his bicycle

(a) )
Which is (fast)est of all?

car; hill, mountain
over bicycle, airplane
slow _ around; by

LINGUISTIC COMMENTARY

Typical language problems are: confusion of
in and on; confusion in use of more and most
and -er and -est, as in more fast, most fast,
more faster, most fastest.

e
Review CONCEPTUAL FOCUS Introduce

Demonstrating different modes of Identifying and demonstrating walking

travel and running around objects
Identifying the secuonce of actions Reiating time and space relations to

ifn time, using first, second, speed

" third Identifying the fastest mode of

| | travel

Identifying the glohe as a represen-
tation of the earth

Identifying land and water areas on
a globe

Demonstrating anpropriate modes of

B travel

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding that the globe is a represen-~
tation of the earth.

MATERIALS

Activity 1: Use a large box and Blink.

Activity 2: Use chalk, the accompanying cutouts of a bicycle, car, and air-
plane, and wink.

Activity 3: Use a globe, a large beach ball, a piece of paper, tape, the
car and airplare cutouts from Activity 2, and Wink.




Y. AROUND THE PILL

Arrange che <lass in a semicircle.
Place a large box in front, having the
class pretend it's a hill. Guide one
pupil to walk around the hill and an-
other to walk over it. Ask the class
if each went around or over the hiil.
Have Blink model the answer.

T: Jafter Ps are on the othey side/
Did (Lou) walk around the hill
or over it?

B: (She) walked (around) the hill,

B&C: (She) walked (around) the hill.

Continue, having another pair of pupils
run around and over the hill, using
run.

2. AIRPLANES ARE FASTEST

Draw a mountain on the board. Give a
cutout of & bicycle, a car, and an air-
plane to three pupils. Tell the class
that the pupils will travei over the
mountain. After each pupil completes
the trip, ask what each did.. Have the
class repeat after Wink. :

T: How did (John) go over the moun-
tain? »

W: {(John) went over the mountain on
his bicycle. o

C: (John) went over the mountain on
his bicycle.

Continue with in a car and in an air-
plane. Then ask the class who went
over the mountain first. second, and
third. Have Wink help if necessary.

Then, tape the three cutouts on the
chaikboard and ask, "Which is faster,
a bicycle or A car?" Have Wink model
the response.

T: Which is faster, a bicycle or a-
car?
W: A car is faster.
WaC: A car is faster.

Repeai the question using car and air-
lane. Next, ask which is fastest.
Euiﬂe the response.

T: Which is fastest of all?
W: An airplane is fastest of all.

WaC:  Yes.

WAC: An airplare is fastest of all.

Repeat, having grouns ask and answey
questions, using slower, slowest.

‘3. GLOBAL EXPERTENCE

Before presenting the giobe, point out
to the class several rodels and the
real objects that the models represent
such as a toy car and a real car, a
model of the school and the school,
etc. Then, show the globe, identify
it, and explain that it is a model of
the earth with ail of its mountains,
lakes, places where we live, etc.

Tape a piece of paper on a beach ball
and hola the ball close to Wink's face
with the paper on the other side where
she can't see it. Explain that Wink
cannot see the paper or the shape of
the ball because she is tco close to
it. Move the ball slowly away until
Wink "sees" the paper and shape of the
ball. Explain that since we are close
to the earth's surface, we cannot see
all of its features or its shape.

Point out mountains and bodies of wa-
ter, etc. Then, hold the ball close tc
each pupil's face just as with Wink,
explaining why we can't see the vhole
earth. Identify an ocean on the globe.
Than, say that Blink once traveled
over an ocean. Have the class guess if
he went by car or by airplane. Point

out that the car cannot go over wa-
.ter. Question the class, having Wink

aid the responses.

T: /placing car by water/
Did Blink go hy car?
W&C: No. He didn't go by car.
T: /placing airplane by water/
Did Blink go by airplane?
He went by airplane.

KHave voluntaers tell how Blink went.

TAKE-OFF IDEAS

*Collect pictures of various modes of
travel. Discuss with the class where
each may be used and which is fastest.

*Tape pieces of yarn from pictures of
lakes , mountains, etc. to lakes, moun-
tains, etc. on the globe. During free

times let pupils examine the globe.

LESSON 59
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REVIEW-EVALUATION

This lesson aims at determining how well pupils incorporate the structures
of Wiit 6 into modified language situations. You should attempt to elicit
individual responses from all pupils and keep accurate records on the fol-
Towing RECORD SHEET. This should help you focus on specific problems.

The concepts listed in INCLUDED CONCEPTS are not necéssarily the most impor-
tant ones in Unit 6. They were selected because of their suitability in re-
viewing the language structures.

The DIALOGS in Lesson 60 do not represent the only structures that pupils
might use; they are only sample responses. A stimulus is given and the pu-
pil will select his answer from among those structures he knows.

LINGUI3TIC PROGRESS CHECK ‘

Use of the comparative, -er and -er than and the
superlative, -est

Use of genitive 's and possessive pronouns

Asking and answering questions using expressions
of direction, location, and speed

Use of ordinals

INCLUDED CONCEPTS
ldentifyin? relative sizes of mountains and hills
Demonstrating speed
Identifying sequence of actions using first, seconu, etc.
Distinguishing between, identifying, and naming movements

in the directions left, right, straight ahead
Identifying directions in relation to water and land types

MATERIALS

Activity 1: Use chalk. :

Activity 2: Prepare a large juice can open at both ends and cardboard folded
to form the 2 sides of a hill; use a pan of water, a thin
strip of cardboard and Blink.

Activity 3: Prepare magazine cutouts of a road, a motorcycle, a truck; use
chalk, the cutouts of a bicycle, a plane and a car from Lesson
59, the pictures of a bridge and tunnel from Lesson 58, and tape.
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7. THE CHANSING HILLS

On the board draw three mountains of
varying sizes. Have three pupils each
stand next to a mountain and tell if
his is higher cr lower than one next
to his. Then heip a pupil call the
mountains high, higher, and highest.

P1: My mountain is higher than
(3im)'s.

T&P4: /after all mts. are identified/
(Jo)'s mountain is high.
(Jim)'s mountain is...
.. .higher,
And (Mary)'s mountain is...
...the highest of all.

P4:
T&P4:
Pa:

Draw three hills and repeat the dialog
with hill, low, lower, and lowest.
Then, have the cTass close Their eyes
as you re-draw the hii(ls, making them
identical with an X on the bottom of
each. As the pupils open their eyes,
choose three "climters", one for each
ki11. Have each "climt" his hill with
two of his fingers when you say "go",
starting at X and "climbing" up to the
top and back down to X. Have one vol-
unteer ask another who went faster or
slower. Cue with Who.

T: /pointing to 2 climbeis/
Joe), ask iPepe) if (Juan) or
Sue) went (faster). Use Who.
Vi: Who went (faster), (Joe) or (Sue)?
V2: (Joe) went (faster) than (Sue).

~ Have a volunteer ask, "Who got over the
hi11 (first)?"

Then, use second, third.

25 DLINE IIRES K Ili!l!

Arrange the class in a semi-circle.
Use a large open juice can as a tunnel
and cardboard folded to form the two
sides of a hill. On tne floor place
the tunnel within the hi1l. Five feet
away, set a pan of water with a thin
strip of cardboard across it to repre-
sent a lake with a bridge. Tell the
class that Blink is going to take a
trip. Have a pupil be Blink and begin
his trip at one end of the room. Whis-
per to him to turn right. Then ask a
volunteer which way Blink turned.

T: /whispering to Blink/

Turn to the right.

/then to V/

Which way did Blink turn?
Vi: He turned to the right.

Continue, having Blink walk straight a-
head or turn to the left. Whisper to
him to go through the tunnel, acrouss the
bridge, or around the hill, etc.

T: /whispering to Blink/
Go (through) the (tunnel).
/to V, pointing to sides of hill/
How did he get from here to here?
V2: He went (through) the (tunnel).
T: Where does the (tunnel) go?
V3: It goes (through the hill).

Repeat the activity, giving other pu-
pils the chance to be Blink. Vary the

questions asked by using Did Blink go
through the cunnel or around the hill?
3. ANSWER TIME: T0 HER SIDE
Draw a mountain high on the board,
identifying it. On the chalk ledge
place pictures of vehicles, a road,
bridge and tunnel. Ask, "What kinds.of
things can we use to get from one side
of the mountain to the other?" As a

pupil responds, have him tape up the
appropriate picture.

T: What kinds of things can we use
to get from one side of the moun-
tain to the other?

Pl: A car.

T: /after P tapes car on board/

What else can you think of?
P2: A road.

After completing the pictorial 1ist ask
the class to suggest various groups.

T: Which of these pictures go to-
gether because they are alike in
some way?

P4: The car and the bike.

After each suggestion ask, "Why do you
put these together?" Help the pupils -
to give their reasons for grouping.

1AKE~UrFr ] HEC
*During recess, ask pupils tc tell you
which direction they're turning, etc.

LESSON 60




RECORD SHEET - LESSON 60

Following is a Tist of the main structures checked in Lesson 60. As each pupil
responds to an item, place a merk irdicating whether he uses a Standard or
Non-Standard form. Compute the percentage of times the Standard form was used
by dividing the number of Standard form uses by the total number of times the
structure was used and multiply'ng by 100. This is the perceit of successfully
manipulated structures. For example: ~

Structure Standard Non-Standard Total Percentage
.v.(high)est
of all. THH- THH- THA 15 10/15x100=67%

;or this structure, there were fifteen responsas; 67% of these were in Standard
orm.

PERCENTAGE |
STRUCTURE STANDARD | NON-STANDARD ] TOTAL | STANDARD

1. (Bill's) hill is (high)er
than (Jim's).

...{(high)er,
...the (high)est of all.

Who went (fast)er, (A1)
or (Jo)?

(5}30¥?nt (fast)er than

Who got over the hill
(first)?

(He) got over the hill
(first).

2. (He) turned to the (right).

(He) went (straight ahead).

. . . through the tunnel

...across the bridge

...through the hill ]

| _...over the hill
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_THANK YOU_FOR YOUR 'COOFERATION _
We are not only interested in the success of our lessons, as indicated on
the other side of this sheet, but we would 1ike to take your comments into
consideration when we revise the lessons. Therefore, please rate each
lesson (1 = 1ow, 5 = high) and return the sheet to:

Michigan Migrant Primary Interdisciplinary Project
Washtenaw County Intermediate School District
3800 Packard Road, Ann Arbor, Michigan 48104

Lesson Ingl::1§¥o::l Teach:%ility Reggzg?g.to ﬁiﬂgﬁiﬁgeﬁg
Intent Activities Language of

_ Needs Curriculum

5 | 12345 12345 12345 12345

52 12345 12345 12345 12345

53 12345 12345 12345 12345

54 12345 12345 12345 123465

55 12345 12345 12345 12345

56 12345 12345 12345 | 12345

57 12345 12345 12345 12345

58 12345 12345 12345 12345
59 12345 12345 12345 12345

60 12345 12345 12345 12345

Suggestions for 1mpro§ing objectives:

Suggestions for improving activities:

Other comments:

NAME SCHOOL

POSITION _ CITY
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INTERDISCIPLINARY ORAL LANGUAGE
UNIT 7 - OVERVIEW

The first grade child ie aware that — 2%
weather conditions affect his play activities, S 4
his clothing needs, ete. His firet grade curriculum {

may inelude detailed information of seasonal changes, and local ™

* versus regional weather conditions. In order to meaningfully parti-
eipate in weather discussions the Spanish-speating child needs to under-’ _ .+
stand and use questions and statements in English aoncerning weather and its effects.

LINGUISTIC FOCUS

Unit Seven contains questions and answers providing the pupils practice in:

USING EXPRESSIONS OF USING EXPRESSIONS OF USING PAST TENSE LINKING
TIME, AS DAY, NIGHT, FREQUENCY, AS ALWAYS, VERB FORI1S WAS, WERE,
TODAY, YESTERDAY OFTEN, EVERY DAY WASN'T, WEREN'T

USING THERE AS PSUEDO- USING -Y TO FORM NOUN- USING BUT TO CONMECT
SUBJECT ADJECTIVE CGNTRAST, CONTRASTING CLAUSES

AS SUNYNY, WINDY

CONCEPTUAL_FOCUS

,Unif Seven contains activities which are basically designed to help the first grade
child with the following:

DEgg#}gﬁgﬁ WEATHER CON- MEASURING BY UNITS USING A NUMBER LINE
RECORDING WEATHER INFOR-  MATCHING APPROPRIATE CLOTH-
CONTRASTING SEASONAL AND MATION ON A CHART ING AND ACTIVITIES WITH
REGIONAL WEATHER CON- WEATHER CONDITIONS
DITIONS IDENTIFYING REGIONS ON

A GLOBE
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MICHIGAN
MIGRANT
PROGRAM

INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES

PASIG- CONCEPTUAL POCUS: designed to be introduced in Spanish:
Identifying rainy, snowy, hot, and cold weather

Describing weather conditions using 2 attributes

Identifying immediate and past weather conditions

Identifying pictures by their position on a number line usiag ordinals

Observing that numbers can be added onto the number line

Identifying the missing number on a number line

Matching appropriate clothing and activities with the weather

Use the snowy and rainy day, and cold and hot pictures, the number
line model, and the weather symbols, all from English Lesson 61, a
piece of material, a glass of water, chalk, and tape,

Use the sun and wind weather symbols and the windy, cloudy and sunny
day pictures, all from English Lesson 62, the rainy day picture
from English Lesson 61, the number line and weather symbols from

Activity 2:

Activity 1, and chalk.
Activity 3: Use 10 pieces of puper and a crayon.
Activity b:

Use the weather symbols from Activity 1, the magazine cutouts of
clothes from English Lesson 46, the accompanying cutouts of roller
and ice skates, and a toy train, chalk ard tape.

1. $COMO ES EL DIA?

Muestre un pedazo de tela seco. Hume-
dézcalo, muéstrelo de nuevo y pregunte
cbmo estf. Haga notar que lo mismo pa-
sa con le tierra cuando llueve, por eso
decimos el dfa estf hfmedo. Pregunte
c6mo esté el dfa. Muestre l&minas que
representen un dfa nevado, caliente,
lluvioso y frio. Gufe los nifios con
preguntas & que digan dos condiciones,
como frio y lluvioso para describir
condiciones t{picas de tiempe. Copnie
en la pizarra la recta numérica que a-
compafia la Leccibn 61. Pague un sfmbo-
1o del tiempo para cada nGmero. Pida a
nifios que escolan una l&uina que repre-
sente un dfa similar al que representa
el simbolo del nfimero que Ud. indique.
Use nimeros ordinales.

(to accompany lesson 61)

WHAT KIND OF A DAY i8S IT?

Show a piece of dry material. Wet it,
show it again and ask the children to
describe its comdition. Have them note
that the same thing happens with the
ground vhen it rains, and that'e vhy we
say it's a wet day. Ask what kind of
day it is. Show pictures of snovy,
hot, rairny and cold weather. Ask ques-
tions and guide the pupils to recpond
with two conditiona, such as cold and
rainy, to describe typical kinds of
wveather. Copy on the chalkboard the
number line accompanying Lesson 6l.
Tape up a wveather symbol for each num-
ber. Ask the pupils to select a pic-
ture whieh corresponds to the symbol of
the number taat you indicate. Use or-
dinal numbers.




2. VIAJANDO POR LOS DIAS

Dibuje en la pizarra una recta numérica
usando los sfmbolos de las lecciones 61
y 62. Use léminas para representar un
dfa de viento, nublado, lluvioso, y so-
leado. Coloque cada una en una pared
de la clase. Invite a los nifios a un
"vyiaje" por dias distintos. Al llegar
a cada pared haga preguntas para que
describan el dis que representa. Com-
pere el dia & que se refieren con la
reca numérica parsa encontrar uno seme-
Jante. Ayude e los nifios para que lo
indiguen usando los ordinales. Adiera
el 201 y el viento a la recta cuando
observen que faltan.

3. HOY Y AYER

Coloque diez nifios formando una recta
numérica. Escriba en un papel sobre
le ropa de cadea nific un numeral del 1
al 10. D€ a cada uno de los primeros
ocho niffios un papel en donde haya di-
bujado un simbolo de tiempo. Los nifios
que ccupan €l noveno y décimo lugar
+endrén su papel en blanco. Guie los
nifios para que recuerden cbmo fue el
tiempo ayer y dibuje los simbolos ade-
cuados en el papel del noveno lugar.
Haga igual con el tiempo de hoy en el
décimo lugar. Pregunte en qué lugares
estéin representados ayer y hoy haciendo
que usen los ordinesles noveno y d€cimo.

4, PEPE Y EL TIEMPO

Pregunte como esté el dfa hoy. Ponga
en le pizarre un recorte que represente
el tiempo. Pregunte cSmo fue el dia de
ayer colocando el simbolo correspon-
diente. Dibuje un mufieco, Pepe, en la
pizarra. Muestre recortes de ropa
fresca y abrigada. Pida a un nifio que
escoja y muestre la rope que Pepe ha-
bri{a usado ayer, y a otro la que debe
usar hoy. Muestre recortes de patines
de rueda y de nieve, y un tren de ju-
guete. Pregunte de qué jugarf Pepe

hoy. Repita usando simbolos de nieve,

lluvia, sol, y nubes permitiendo & ni-

fios que escojan la ropa y la accibn que
‘Pepe usaria con esas condieciones.

(to accompany lesson 62)

(to accompany lesson 63)

(to accompany lesson 64)

TRAVELING THROUGH THE DAYS

Make a number line with symbols from
English Lessons 61 ard 62 on the chalk-
board. Also use the pictures of windy,
cloudy, rainy, and sunny days, and tape
one on each of the focur classroom
walls. Invite the pupils on a "Jour-
ney" through different days. When ar-
riving at each wall, ask questione to
get them to describe the day represent-
ed in the picture. Compare that day
with the number line to find the cor-
responding symbol end help the class
say its ordinal. Add the sun and the
wind symbols to the line when they no-
tice they are missing.

TODAY AND YESTERDAY

Have ten pupils form a number line.
Write numerels from 1 to 10 on paper
and attach & numeral to each pupil's
clothing. Give each of the first eight
pupils & paper on which you have drawn
a weather symbol. Those in the ninth
and tenth spots will have blank papers.
Guide the pupils to remember yester-
day's weather and draw an appropriste
symbol on the paper of the ome in the
ninth spot. Do the same with today's
weather in the tenth spot. Ask in
which places yesterday's and today's
weather are represented, guiding them
to use the ordinals ninth and tenth.

PEPE AND THE WEATHER

Ask what kind of a day it is. Tape a
symbol). of the weather on the board.
Ask what yesterday's weather was like
and tape up its symbol. Draw a boy,
Pepe, on the board. Show cutouts of
light and heavy clothes. Ask & pupil
to select and show the clothes which
Pepe should have worn yesterday and
vhat he should vear today. Show cut-
outs of roller and ice skates and a
toy train. Ask what Pepe will play
with today. Repeat using symbols of
snow, rain, sun, and clouds, allowing
pupils to select the clothes and ac-~
tivity for Pepe under such weather
conditions.

—i e e S ——
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| Review LINGUISTIC FOCUS Introduce

) ing. ‘ It' ing. It' day.
&Firl)(irs\d(m’) ng‘} is it? | (%oflas"‘gwa)t'"('gnowt): ?d:yganW)» Y
Is this (___)or(__)? | '

snow, rain (verbs) |
. ‘ snowy, rainy; dry, wet; hot, cold

first, second, third, fourth ~ day, night; today

LINGUISTIC COMMENTARY
Typical language problems are: 1loss of it and

use of make, as in Makes (hot/cold) or Is

(hot/cold); confusion of snowy-snowing and

rainy-raining; loss of it, as Is a day hot for
s a hot day: and substitution of "esnow"

AR

Tor snow. ‘
~ Review CONCEPTUAL FOCUS Introduce |
|  Identifying rainy, snowy, hot, and
cold weather
Ide?tifying immediate weather condi-
' tions |
None | Describing weather conditions using

two attributes such as cold and

ra1?¥

Identifying pictures by their posi-
tign on a number line using ordi-
nals

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty

understanding that weather symbols represent

é o actual weather conditions; matching pictures

| with symbols using ordinals to identify those
which go together. :

MATERIALS

f Activity 1: Prepare 4 large paper clouds, and a bowl of water; use the accom-
‘ o panying pictures of ‘a rainy night, & rainy day and a snowy
| night, the winter day picture from the Spanish Support Activity
. » for Lesson 46, and Blink. ' | ‘ .
Activity 2: Use the accompanying pictures of a cold and a hot day, and Blink.
Activity 3: Use the accompanying number 1ine, and weather symbols, the pic-
‘tures from Activities 1 and 2, and Blink.

R Cee e .
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1. THE CLOUD CGYER

Have a bowl of water on hand. On a
display board tape up the four accom-
panying pictures of snowy and rainy
day and night scenes, each under a
large paper cloud. As a pupil Tifts
up a cloud, have Blink ask, "Is it
snowing or raining?" Reply and help
the class repeat.

B: /as pupil lifts up cloud/
Is it snowing or raining?
T: {:'s)(snow)ing. It's a (snow)y
ay).
T&C: It's (snow)ing. It's a (snow)y
(day).

Continue with the other pictures, using
raining, rainy, and night where appro-
priate. Repeat, as you [ift each cloud,
having Blink help half the class ask
the same question. You and the other
half answer. Then sprirkle water onto
a pupil's hand, and say, "It's wet."
Point to his other hand and say, "It's
gry." Help the class repeat both
statements. Lift each cloud and help
the class say, "It’s wet" each time.

T: /sprinkling water on P's hand/
It's wet.
T&C: It's wet.
T: /pointing to dry hand/
It's dry.
T&C: It's dry.
/pointing to each of 4 pictures/
It's wet.

Then, pointing out the window, ask the
class, "What kind of day is today?"
Have Blink model and help the class
respond, "Today is a (dry) day."

2. TALK ABOUT THE HEAT

Display the accompanying pictures of a
cold day and a hot day. Have Blink
point to the "hot" picture and help the
class ask you, "What kind of day is
it?" Answer appropriately.

B&C: /pointing to "hot" picture/
What kind of day is it?
T: 1It's a hot day.

Repeat with the “ther picture using
cold. Then, as! the class, groups, and

individuals about each picture and
have Blink help them respond. Then
pointing out the window ask the class,
groups and individuals, "Is this a
cold day or a hot day?" Have Blink
help them respond if necessary. Then
have Blink help the class ask you the
question.

3. THE HOT NUMBER LINE ‘
Copy the accompanying number line on
the board. Tape one of the weather
symbols above each numeral. Have on
hand the six pictures from Activities
1 and 2. Ask the class, groups,. and
individuals any of the questions from
Activities 1 and 2, referring to the
pictures and the real weather.

T: /referring to a picture/
What kind of (day) is it?

C: It's a (hot) (day).

Then hand out the six pictures to six
pupils. Pointing to the number line

picture symbols, ask one pupil which

picture goes with his picture. Have

Blink help him match the pictures and
vespond, "The (first) one.* -

T: /pointing to symbols/
Which picture goes with yours?
B&P1: The (first) one.

Coatinue with the other pictures,
accepting more than one correct answer
if, for exampie, a child chooses cold
and snowy symbols.

J TAKE-0 DEAS

*Have the class draw pairs of weather

{ pictures, contrasting hot-cold, and

wet-dry situations. Display the pic-

{ tures and discuss the conditions.

*Have several pupils help you make a
bulletin board display about weather,
perhaps using paper snowflakes, tin
foil rain drops, a balloon sun, cotton .
clouds, etc. Have the helpers explain
the bulletin board to tha class.

*Each day during this unit, have the
class talk about the daily weather:,, /)

filling in the phrase Today is ':c:h_
on the chalkboard. -~

LESSON 61




- INTERDISCIPLINARY
i ORAL LANGUAGE  LESSON 62
PROGRAM ' : ;)
Review LINGUISTIC FOCUS Introduce
Is the ( ) ({ )ing? ~ Are there any clouds in the sky?
The (___ ) isn't ( ing. Yes. There are (a 1ot) of clouds.
It isn’t a ( ) day. No. There aren't (any) clouds.
any, many sun, wind, cloud, sky; shine, blow
first, second, third, fourth, - sunny, windy, cloudy; eight
fifth, sixth, seventh a lot, a few
LINGUISTIC COMMENTARY
Typical language problems are: 1loss of it, as
. in Is a windy day; confusion of is and are;
use of double negative, as in There aren't no
clouds or There aren't none; substitution of
"g§¥? or "acre" tor there, “"esky" for sky, and
"chining" Tor shining.
T Review CONCEPTUAL FOCUS Introduce
Identifying immediate weather Identifying sunny, windy, and cloudy
conditions days
Describing weather conditions Observing that numbers can be added
using two attributes onto the number 1ine

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
matching two abstract representations of
weather; relating weather pictures to actual
weather conditions.

MATERIALS

Activity 1: Use the accompanying sun and wind pictures, a blindfold, and Blink.
Activity 2: Use the pictures from Actfvity 1, the daytime weather pictures
: from Lesson 61, and the 3 accompanying pictures of no cleuds,
few clouds, many clouds, and Blink.

Activity 3: Remake the number 1ine with symbols from Lesson 61 and add on the
accompanying sun and wind symbols; use the 6 weather pictures
from Lesson 61, the sun and wind pictures from Activity 1 of
this lesson, and Wink.




.. THE SY D WIND

Hold up the accompanying sun and wind
pictures and identify each. Blow the
wind picture out of your hand to show
what the wind does. Then blindfold

Blink, telling the class that they can

help B8link find out if the day in the
pictures is sunny or windy. Point to
the pictures and have Blink ask ques-
tions. Guide the class to answer.

B: /as T points to sun picture/
Is the wind blowing?
T: No. The wind isn't blowing.
_ It 1sn’t a windy day.
T&C: No. The wind isn't blowing.
It isn't a windy day.

Continue, having Blink ask the question
Is the sun shining? Model the appro-
priate response The sun gis[isn'tg
shining. It (is/isn't) a sunnv day.
Continue, guiding the girls, then the

boys, to ask the questions until the
weather has been described.

2. ALL KINDS OF WEATHER

. Display the accompanying pictures with

and without clouds, the pictures from
Activity 1, and the daytime pictures
from Lesson 61. Show the picture with
numerous clouds. Ask 1f there are
clouds in the sky, and 1f so, if there
are many. Have Blink guide the class
to answer "Yes" or "No" and make ap-
propriate statements. '

T: /pointing to picture with many
clouds/
Are there any clouds in the sky?
B&C: Yes, there are.
T: Are there many clouds?
B&: Yes. There are a lot of clouds.

Continue with the pictures of few and
no clouds to practice There are a few

clouds and There aren't any clouas.
Repeat, guiding the glris, then the

boys, to ask the questions. Next,
point to each of the pictures and ques-
tion individual pupils about them.

T: /pointing to each picture/
Is it a ?sunny) day or a (cloudy)
day? :

P: It's a (cloudy) day.

Next, have the class stand near the
windows. Cue the girls to ask the boys
questions about today's weather. Then
summarize what the weather is.

3. LET THE SUN SHINE IN

Remake the number line from Lesson 61,
adding on the accompanying sun and
wind symbols. Be sure the class ob-
serves that you are adding onto the
number 1ine. Have on hand eight weath-
er pictures. Ask the class, groups,
and individuals any of the questions
from Lessons 61 and 62, pointing to
the pictures and referring to today's
weather conditions outside. Have Wink
guide appropriate affirmative and neg-
ative responses and have the class re-

peat.

T: /pointing to picture and outside/
Is the (wind) (blow)ing?
W&C: (No). It (isn't) (blow)ing.
It (isn't) a (windy) day.

Then hand out the eight pictures to
eight pupils. Pointing to the number
line symbols, ask a pupil which symbol
goes with his picture. Have Wink aid
the pupil.

T: /pointing to symbols/
Which symbol goes with your pic-
ture? ,
WaP: The (eighth) one.

Continue with the other seven pictures,
accepting more than one corract answer.
Then select out ail the pictures that
describe today's weather and summarize.
Have Wink help the class to repeat.

T: /selecting today's weathe